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ABSTRACT
Title An analysis of the problems of beginning 
teachers to develop an induction program for 
the Basic English Departments of Turkish 
Universities.
Author : Seda Korukçu
Thesis Chairperson Prof. Theodore Rodgers, Bilkent 
University, MA TEFL Program.
Thesis Members Dr. Susan Bosher, Ms. Bena Gul Peker 
Bilkent University, MA TEFL Program.
This descriptive study was aimed at determining the 
problems of beginning teachers so as to develop an 
induction program for the Basic English Departments of 
the universities in Turkey.
The study was conducted at eight English-medium 
universities in Turkey that have both Departments Basic 
English that provide a one year intensive program of 
English and English Language Teaching Departments. The 
participants were 67 ELT students in their fourth year of 
preservice teacher education and 28 beginning teachers 
who started teaching in September 1995. The data were 
collected through questionnaires and analyzed in terms of 
means, standard deviations, frequencies and percentages 
by using a computer program called SPSS.
in
The present study addressed three specific research 
questions. The first research question intended to 
determine the problems of beginning teachers. The 
responses to the questionnaires suggested that teaching 
methods, classroom management, lesson planning and 
motivation of students were the host problematic areas 
that beginning teachers need further training on in an 
induction program before and during their first year of 
experience.
The second research question asked the opinions of 
fourth year ELT students about the problems they think 
they may encounter when they start teaching. Similar to 
beginning teachers, fourth year ELT students also stated 
that they might have problems in terms of classroom 
management, lesson planning and motivation of students. 
In addition, they pointed out their concerns about 
teaching certain skills such as listening and speaking.
The third research question considered what skills 
and areas should be covered in an induction program. As 
the responses of the participants in both groups 
suggested, an induction program should provide beginning 
teachers with information mainly on different teaching 
methods, classroom management, lesson planning and 
motivation of students.
According to the results of the data, beginning 
teachers and fourth year ELT students that will start
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teaching in four months needed further training on the 
areas in which they feel less competent and this training 
can be provided by an induction program that aims at 
helping and giving guidance to beginning teachers.
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CHAPTER I. INTRODUCTION
This section presents the general introduction and 
background to the study and states the problem, the 
purpose of the study, the research questions and the 
significance of the study.
General Introduction to the Study
Due to the fact that English is considered to be a 
means of communication among world nations, there has 
been an increase in the number of people who want to 
learn English. Parallel to this explosion in demands for 
learning English, there has been a corresponding interest 
in the preparation of teachers of English.
How teachers learn to teach has been a subject of 
inquiry in the field of teacher preparation. As Nemser 
(1983) states the literature on learning to teach is 
organised around the following phases: preservice, 
induction, and inservice (cited in Doyle, 1985). The 
first phase which is called preservice is defined as the 
university education provided for future teachers. 
Following the preservice phase, there is a period during 
which the transition from student of teaching in a 
university or college to full-time teacher in a real 
classroom occurs. This is called the 'induction' phase. 
The last phase of teacher preparation, namely inservice.
"pinpoints specific areas by offering a repertoire of 
techniques to use in a known situation" (Dubin & Wong, 
cited in Richards & Nunan 1990,p.283). During the 
inservice phase, teachers are provided with practical 
knowledge of teaching situations in a real classroom 
environment.
Formal teacher preparation starts with preservice 
training at the Education faculties of universities. 
During this preservice training, student teachers attend 
lectures on theory and have a four-week practice in real 
classroom situations at the assigned secondary schools in 
their fourth year at the university. Although student 
teachers have had practice in a real classroom, these 
candidate teachers may still need assistance before they 
actually start teaching as they may not feel fully 
competent in applying the theory to practice. This 
assistance may be provided by what Nemser (1983) calls 
induction programs that aim at providing assistance to 
beginning teachers to make the transition from a student 
of teaching in a university to a full-time teacher in a 
real classroom.
Although the induction phase is important in 
preparing teachers for the real classroom situation, it 
has not received much attention in the Basic English 
Departments of the universities in Turkey.
As there are no induction programs in most of the 
Basic English Departments of the universities in Turkey, 
teachers at these institutions seem to go through two 
phases of teacher preparation, namely preservice and 
inservice. That is, the period during which transition 
from being a student of teaching in a university to a 
full-time teacher in a real classroom is neglected. This 
kind of preparation may have a drawback in that the 
candidate teachers may not have the opportunity to apply 
what they have learned theoretically into practice. As 
preservice programs provide student teachers with the 
background knowledge by introducing theoretical 
information on teaching and the inservice programs help 
teachers develop their teaching skills, there seems to be 
a gap between the two which can be filled with an 
induction program. Figure 1 below summarizes the phases 
of teacher preparation.
Background to the Study
Preservice Programs ===== Induction Programs 
(Undergraduate Programs) (Immediate training after
Inservice Programs
Aim ; To provide background 
knowledge for candidate 
teachers.
(Through out the 
employment) professional career)
Aim : To help and give guidance Aim : To improve teaching 
to beginning teachers to overcome skills and learn about 
the difficulties they may encounter innovations in ELT. 
in their first year of experience.
Figure 1. Phases of Teacher Preparation (Nemser 1990).
As stated in Figure 1 above, teachers go through a 
preservice program during their undergraduate studies in 
a university. These programs provide background knowledge 
by introducing theories in teaching. The immediate 
training given after employment aims at helping and 
giving guidance to beginning teachers. Then throughout 
their teaching career teachers may attend inservice 
programs to improve their teaching skills and learn about 
innovations in the field of teaching. As each phase has a 
different aim, teachers need to go through all to prepare 
better for the job. In the case of no provision of 
assistance for beginning teachers, there may be a gap 
between preservice and inservice training. Therefore, the 
induction phase that aims at helping beginning teachers 
seems critical.
Despite the importance of providing assistance to 
beginning teachers, not many institutions in Turkey have 
induction programs. The Middle Ea’st Technical University 
(hereafter METU) is one of the few institutions that 
provides such assistance for beginning teachers. Before 
teachers begin teaching, they go through a two-week 
orientation program. Then during their first year, they 
have regular meetings with the teacher trainers twice a 
month.
As the administrators and teacher trainers who were 
informally interviewed by the researcher stated, the 
reason why there is an induction program at METU is that 
new graduates of English Language Teaching Departments 
need guidance on how to put theory into practice. 
Moreover, the administrators and teacher trainers claim 
that this type of training enables them to form unity 
among teachers. The researcher's personal experiences and 
the informal interviews with the teacher trainers and 
beginning teachers revealed that the content of the 
induction programs at METU is determined by the teacher 
trainers. Since the problems of beginning teachers have 
not been analyzed, there is not much information about 
the difficulties of beginning teachers.
In addition to METU, two universities in Turkey, 
namely Cukurova University (Adana) and Bilkent University
(Ankara) also seem to feel the need to train beginning 
teachers. That may be the reason why they offer DOTE or 
COTE diploma programs. At Çukurova University and at 
Bilkent University beginning teachers start the diploma 
programs as soon as they start teaching. As the programs 
are compulsory, they may help serve the purpose of 
induction programs: to help the beginning teachers and 
give them guidance to overcome the difficulties they may 
encounter during their first year of experience.
However, the content of these programs are prescribed by 
Cambridge University, the Royal Society of Arts. In other 
words, the problems of Turkish beginning teachers at 
these two universities are not taken as the basis for 
these diploma programs.
As the problems of beginning teachers in Turkey have 
not been analysed, the effectiveness of the induction 
programs provided by METU, Culcurova University and 
Bilkent University may be questionable. In addition, the 
institutions that do not provide assistance to beginning 
teachers need to be made aware of the importance of 
induction programs. This study aims at determining the 
problems of beginning teachers and in this way hopes to 
suggest a model for an induction program that can be used 
by all the Basic English Departments in Turkey.
As stated earlier, beginning teachers need training 
before they actually start teaching or at least as they 
begin teaching because "when a trainee is pushed into the 
classroom to teach after having attended lectures on 
theory, his head is so stuffed with advice on what to do 
and what not to do that he is often inhibited from doing 
anything worthwhile at all" (Hill & Dobbyn, 1979,p.4). It 
is a shared belief among teacher trainers and beginning 
teachers who have been interviewed by the researcher that 
an induction program developed in the light of the 
problems of beginning teachers may be helpful to prepare 
them for the actual teaching in a real classroom 
situation. The assumption, then, underlying this study is 
that beginning teachers may have problems in certain 
areas. Therefore, an analysis that aims at identifying 
the problems of beginning teachers might be a starting 
point to suggest an induction program.
statement of the Problem
Statement of the Purpose
The purpose of this study is to do an analysis among 
candidate teachers who are fourth year students at the 
English Language Teaching Departments, and among first 
year teachers to define their problems and to suggest a
model for an induction program to prepare them for the 
real classroom setting.
Statement of Research Questions 
This thesis then sets to answer the following 
research questions:
1. What are the problems of beginning teachers?
2. In what areas do fourth year students think they 
might have problems when they start teaching?
3. What kind of an induction program would be 
effective to overcome the problems that beginning 
teachers may have?
Significance of the Study
As Veenman (1990) states, knowledge of the problems 
faced by beginning teachers in their first year of 
teaching may provide important information for the 
improvement and design of preservice, induction and 
inservice programs. For this reason many studies have 
been conducted to determine the problems of beginning 
teachers. The international literature search conducted 
by Veenman (1990) revealed that 83 studies have been 
conducted on beginning teachers in the world. However, no 
research on the perceived problems of beginning teachers 
have been carried out in Turkey.
As stated previously in the "Background to the 
Study", there seems to be a gap between preservice and 
inservice programs if there is no induction program to 
help beginning teachers adapt their new roles as a 
teacher in a real classroom situation. Teachers who are 
provided with theory in their preservice training seem to 
need assistance on how put this into practice.
As teaching is a very broad subject, all its aspects 
can not be included and reviewed in an induction program. 
When this is the case, the analysis of the problems of 
beginning teachers seems to be a solution to determine 
the content of an induction program to give better 
guidance to these teachers on the areas that they may 
need further training on.
This study is significant as it aims to highlight 
the critical problems of beginning teachers. It is also 
important as it is the first study conducted on beginning 
teachers in Turkey. The main purpose of this study is to 
determine the problems of beginning teachers in Turkey 
and to suggest a model for an induction program. The data 
collected on the problems of beginning teachers may also 
provide direction for further inquiry into the broader 
issues of teacher preparation and professional 
development.
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CHAPTER 2. REVIEW OF LITERATURE
Setting up induction programs to provide help and 
guidance to beginning teachers is part of the whole 
teacher preparation process that includes preservice, 
induction and inservice phases. In order to indicate the 
need for such programs, the preservice and inservice 
training programs and research conducted on these areas 
need to be reviewed.
To give a global view of the phases of teacher 
preparation this chapter will focus on preservice, 
inservice and induction programs, and the studies 
conducted in these areas. First, general information on 
EFL teacher preparation will be given to introduce the 
concepts of preservice and inservice which have mostly 
received attention in the literature of teacher education 
or teacher preparation. Then these phases will be 
described and compared in order to show why there is a 
need for an induction program with reference to the 
Turkish context. Afterwards, the studies conducted on 
preservice training and inservice training will be 
summarised. Finally, the concept of induction programs 
will be defined and examples of research conducted in 
this area will be presented.
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EFL Teacher Preparation
A major problem in the field of language teaching is 
the popular belief that anyone who can speak a language 
can teach it. The fact, however, is that language 
teaching requires special knowledge and skills that 
should be taught and practised. That may be the main 
reason why there are Language Teaching Departments in 
universities that aim at providing student teachers with 
knowledge and skills to teach a particular language.
Teacher preparation is a broad term that actually 
includes the three phases of teacher training. As Rossner 
(1988) states there are various ways preparing EFL 
teachers. These are as follows;
- Teacher Training
- Teacher Development
- MA and Diploma Programs
Teacher training programs "include skill focused programs 
with mainly practical orientation" (Rossner 1988 cited in 
Duff, 1988,p.43 ). Rossner's (1988) definition of teacher 
training programs seems to include the preservice and 
induction phases of teacher preparation as they provide 
information on certain skills that can be applied to 
practice. The aim of teacher development programs is "to 
develop the confidence, awareness, self-reliance and 
self-esteem of practising teachers" (Rossner, 1988 cited
12
in Duff, 1988,p.46). The inservice phase of teacher 
preparation may likely be considered as part of teacher 
development as during their teaching career, teachers 
attend programs that help them become aware of the 
innovations in ELT which contribute to their professional 
development. The MA or Diploma programs are those that 
"combine various focuses and might imply a one-year full 
time commitment" (Rossner, 1988 in Duff 1988,p.47).
We thus see that, although different terminology may 
be used to define phases of teacher preparation, there 
are mainly three phases that prepare teachers for their 
career, namely preservice, induction and inservice. In 
the following section, the first and the third phases 
(preservice and inservice) of teacher preparation, will 
be explained. This a necessary step to show the 
difference and the gap between the preservice and 
inservice phases which will justify the need for an 
induction program.
Preservice Training Programs 
Preservice training programs are those "that aim to 
enable people who are not EEL teachers, to teach English 
as a foreign language at school level or in further 
education" (Rossner 1988 cited in Duff 1988,p.41). The 
main objective of such programs is to produce competent
13
teachers. What does this competence entail then? Bear 
(1990) defines the term competent teacher as an 
individual who;
- can express himself fluently in spoken and written 
English
- has an explicit, analytical understanding of the 
structure and use of English
- has gained a sensitive insight into the significant 
characteristics of Anglo- American culture
- is aware of the sociolinguistic dimensions of verbal 
communication
- has solid foundation in the major approaches, methods 
and techniques of language teaching
- is aware of the process involved in foreign language 
learning
- has been exposed to the findings of the various 
branches of educational science
- is able to facilitate language learning as a 
consequence.
There is general agreement that preparation for 
language teaching requires certain types of knowledge, 
skills, and attitudes. However, those who educate 
language teachers differ in their views about the 
appropriate orientation for preservice preparation. There 
are mainly two different approaches to preservice
14
training, namely Competency-based approach (here after
CBTE) and Holistic approach (here after HTE)(Pennington,
1985 cited in Johnson, 1989). As Pennington (1985) states
in CBTE the emphasis is on "competent skills, modularised
components, individualisation and criterion-referencing"
(in Johnson, 1989,p.93). CBTE is not only interested in
teachers learning certain information and theories but
also the ability to apply the knowledge in teaching.
"Personal development, creativity, judgement and
adaptability" are the areas that HTE puts emphasis on
(Pennington, 1985 in Johnson, 1989,p. 92). HTE is
interested in the development of individual in personal
dimensions. These include
increasing creative potential for 
syllabus and material preparation, 
refining the sense of judgement for 
the purpose of assessment in the 
planning and conduct of lessons, and 
adapt teaching approach to meet the 
needs of individual students, classes 
and teaching situations. (Pennington,1985 
cited in Johnson, 1989,p.93)
Although there are different views about the 
appropriate orientation for preservice preparation, these 
views do not seem to have much effect on the content of 
preservice training programs. As a survey of teacher 
preparation curricula indicates, EEL preservice training 
programs in general include the below mentioned core 
elements ( Bear, 1990)
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a) Language Development
b) Literature and Culture
c) Linguistics
d) Methodology and Practice Teaching
e) Foundations of Education
Having described the aims and the content of 
preservice training programs, in the following section 
the content of preservice training programs in Turkey and 
the problem associated with the content of these programs 
will be discussed. Furthermore, the results of a study 
conducted on the content of preservice programs in Turkey 
will be presented.
Preservice Training Programs in Turkey 
ELT departments in Turkish universities offer four 
year subject matter courses similar to the general core 
elements mentioned above which are language improvement, 
literature, linguistics and language teaching subjects. 
The amount of time allotted to subject matter courses 
varies among universities. A study conducted by Demirel 
(1989) among the three universities in Ankara, Turkey 
showed that language improvement, literature, and 
linguistics are the subjects that the three universities 
allocated most of their time to. Hacettepe University 
devotes 11% to practice teaching through out the four
16
year preservice training period, whereas both Gazi
University and METU allocate only 4%. A four year
university education in the field of ELT, trains
candidate teachers by providing them with theory and
background knowledge. However, it does not seem to
satisfactorily provide them with the component of
practicum which is generally used as a synonym for
practice teaching.
The practicum is designed to demonstrate 
educational theory in practice, allows 
students to develop practical skrills from 
theory learned. The primary purpose of the 
study is to facilitate the growth of the 
student through a professional learning 
experience. (Altan, 1990,p.25)
As Demirel (1989) states candidate teachers complete 
language improvement courses in the first and second 
academic years. He also adds that the load of literature 
and linguistic courses changes according to the 
qualifications of the staff who teach them in the 
departments. The most striking result of the study is 
that language teaching courses are limited. That is, ELT 
sudents do not have enough practice teaching in a real 
classroom situation. Similar studies conducted on the 
content and effectiveness of preservice training programs 
in Turkey by Ward(1990), Ekmekçi (1990) and Altan (1990) 
also revealed the fact that the language teaching courses
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and the duration of teaching sessions at assigned 
secondary schools are minimal.
As the subject areas covered in preservice training 
programs reveal, "far too much is given to theory and far 
too little to demonstration and supervised practice"
(Hill & Dobbyn, 1979,p.35). Because of this, the problem 
of putting theory into practice arises. Therefore, some 
institutions feel that candidate teachers need a 
training period before they actually start teaching in 
order to learn how to put the received knowledge into 
practice.
After candidate teachers complete their preservice 
training, they start teaching at various institutions. 
During their teaching career, they also attend inservice 
training programs whose content and aims will be 
discussed in the following section.
Inservice Training Programs 
Inservice training programs are held during service. 
That is, the actual classroom work is meant to run side 
by side with the training activities. As stated in Figure 
1 in the first Chapter inservice programs aim at 
improving teaching skills. In addition to this, they 
provide teachers with information about the innovations
18
in ELT. Кос (1990) defines inservice training as creating 
a caring and sharing atmosphere in which teachers;
- share and exchange their experience in teaching
- discuss their problems and practical solutions to their 
problems with academic help from educators in improving 
their skills, in applying recent methodology, approaches 
and classroom management strategies
- gain experience in developing and applying an effective 
curriculum.
The goals of inservice training programs can be 
divided into four types. These are as follows;
" (a)improving teaching and learning, (b) improving the 
school as an organisation, (c)changing certain 
characteristics of the teacher work force, and (d) 
strengthening community confidence in the 
school"(Palaich, 1985,p.51). Inservice training programs 
may include the use of new techniques, methods and 
materials. This way, they help language teachers upgrade 
their teaching skills and knowledge in the area of ELT.
Having defined the content and aims of inservice 
training programs in general, the next section will 
introduce the present inservice training programs in 
Turkey.
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Inservice Training Programs in Turkey
Presently, the inservice training programs in 
Turkey are organized by the Department of Inservice 
Training functioning in the Ministry of Education in all 
branches of study. As Кос (1990) states every year an 
average of 400 inservice teacher training courses of an 
average of 4 weeks are organized by this department. 
These courses are especially held during summer when the 
teachers are free of their teaching load. They are 
primarily aim to train teachers who work in secondary 
schools.
The training programs organized for the language 
teachers working at the Basic English Departments of 
universities are generally institution-based. That is, 
they usually take the form of staff meetings, workshops 
and seminars.
As stated in the previous section inservice 
training programs are held during service. In other 
words, they are held after candidate teachers actually 
start teaching. Although the aim of these programs is to 
improve teaching, they are not designed in order to help 
the beginning teachers. Therefore, there is still a gap 
between preservice training and inservice training. 
Induction programs are a way to fill in this gap as they 
may help beginning teachers to overcome the problems they
20
might encounter after the preservice training and before 
the inservice training programs.
As preservice and inservice training programs are 
considered to be important, there have been studies 
conducted on these areas. In educational literature, the 
content of these studies have been mentioned. However, 
there is not much information about the results of the 
studies carried out on inservice and preservice training 
programs. Therefore, the following section will focus 
only on the content but not the results of world-wide 
studies conducted in these areas to give readers an 
overall view.
Content of the Studies Conducted on Preservice and
Inservice Training Programs
A chronic complaint among candidate teachers and
beginning teachers is the theoretical nature of
preservice and inservice programs. That may be the reason
why most of the research in this area
has focused on the limited amount of 
professional content and experience actually 
received by prospective teachers, the conflict 
between the theoretical character of the 
professional curriculum and candidates' concerns 
for survival and practical techniques and the 
role and impact of the student teaching(Doyle,
1985,p.43 ).
According to Weil (1985) most of the research on 
inservice training programs takes the form of program
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evaluations. He also points out that the demotivation of 
teachers to attend the inservice programs is one of the 
areas in which research has been conducted. Another 
consideration regarding inservice training programs is 
the relationship between teacher effectiveness and 
student achievement on exams. Lawrence (1984) and some 
other specialists have also conducted research on the 
nature and effectiveness of inservice training programs.
Although researchers have carried out studies on 
preservice and inservice training programs, as Griffin 
(1985) points out not much research has been conducted on 
how to provide assistance to beginning teachers who will 
maJce the transition from students of teaching to full­
time teachers.
Having provided the readers with an overall view of 
the studies conducted on preservice and inservice 
training, in the following section, induction programs 
that aim at helping beginning teachers overcome their 
difficulties will be defined and examples of research 
conducted on beginning teachers will be presented.
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Induction Programs
One aspect of teacher education is the provision of 
assistance for beginning teachers. Griffin (1985) states 
that the period during which transition from student of 
teaching to full-time teacher in a real classroom is 
called ' induction' . Most of the learning during this time 
"appears to be related to classroom management and occurs 
through information gained from selective contacts with 
colleagues" (Doyle, 1985,p.3).
As stated in "Significance of the Study" in Chapter 
1, according to a survey conducted by Veenman (1990) 83 
studies have been conducted on elementary and secondary 
beginning teachers.Of these studies, 55 were from the 
United States, 7 from West Germany, 6 from Netherlands, 4 
from Australia, 2 from Canada, 2 from Austria, 1 from 
Switzerland and 1 from Finland. Most of these studies 
used the questionnaire method, more specifically the 
rating scale. Besides questionnaires a few studies used 
the interview. To identify the most serious problems of 
beginning teachers a list was compiled of the problems 
mentioned most frequently in the 83 studies. As Veenman 
(1990) points out 15 most serious problems were selected 
and classified according their importance and they were 
ranJc ordered. The 15 most serious problems of elementary 
and secondary beginning teachers are as follows.
- Classroom discipline
- Motivating students
- Dealing with individual differences
- Assessing students' work
- Relations with parents
- Organization of class work
- Insufficient materials and supplies
- Dealing with individual problems of individual students
- Heavy teaching load resulting in insufficient 
preparation time
- Relations with colleagues
- Planning of lessons and school days
- Effective use of different teaching methods
- Awareness of school policies and rules
- Determining learning level of students
- Knowledge of subject matter (Veenman 1990)
Although studies have been conducted on beginning 
teachers, there is still little information about how 
teachers pass through the transition stage. McDonald 
(1980) noted;
We have no detailed information 
on how those people master the 
transition period do so. Nor do 
we have information on how different 
kinds of assistance or help directly 
or indirectly influence the teachers' 
successful mastery of the induction 
period, (cited in Griffin, 1985,p.42)
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As mentioned above much of the research on first 
year teachers has focused on teaching activity and 
particularly on levels of competence. "Research findings 
more often than not conclude that'new teachers are less 
competent than is considered to be desirable"(Griffin 
1985).
The problems associated with beginning teachers 
point to the need of induction programs that aim at 
helping and giving guidance to those teachers during 
their first year experience." Though the need for help is 
recognized, formal programs for the induction of teachers 
are not implemented on a large scale" (Veenman, 1990 : 
165). As Veenman (1990) points out countries like the 
United States, the United Kingdom, Australia, and New 
Zealand have established induction programs. The nature 
of the induction programs in these countries have been 
documented by the Board of Education (1981), Bolam 
(1981), Johnston (1981) and McDonald (1982).The 
information on the nature of induction programs states 
the following practices.
- Provision of printed material about employment 
conditions and school regulations
- Orientations visits to the school before the start of 
the first year
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- Group meetings with beginning teachers for emotional 
support
- Consultation with experienced teachers
- The assignment of an experienced teachef as a helping 
teacher
- Conferences/ workshops on certain topics
- Reductions in teaching load
- Opportunities to observe
- Team teaching. (Veenman 1990)
An induction program was tried out in the Lennox 
School District, California in 1987. This district 
developed a training and coaching program for new 
teachers that built on six elements. These elements are 
as follows;
- New teacher training
- Recruitment and training for peer coaches
- Release time or pay for training
- Practice and application
- Pairing new teachers and coaches
- Observations
All the new teachers attended a one week intensive 
program that covered assertive discipline, clinical 
teaching, reading and instruction in language. Then peer 
coaches were selected and they were given the same 
training as beginning teachers. These coaches also
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received additional work in communication skills.
Teachers who participated in training during their off­
track time were paid at the standard daily rate for 
substitutes. Teachers who were trained during their on- 
track time were released from classes. After attending 
the training sessions, new teachers had practice in real 
classroom situation. Following the practice, trainees 
received feedback from observers and other trainees with 
whom they were paired. Each coach was paired with one or 
two new teachers. These coaches visited the new teachers 
at least twice a month and during these visits they 
observed a lesson and provided feedback. The training was 
effective as " it helped to increase new teachers 
competence"(Moffett, 1987,p.24). The training program 
carried out in the Lennox School District aimed at 
helping beginning teachers; however, one thing that the 
program was lacking was the needs of beginning teachers. 
The sessions were not designed after having done a needs 
analysis.
Although researchers are aware of the fact that 
beginning teachers need provision of assistance before 
they actually start teaching and during their first year 
of experience, not much research has been conducted on 
the content of such induction programs.
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Conclusion
As seen from the information presented in this 
chapter, induction programs are critical in providing 
assistance to the beginning teachers. Although there have 
been studies conducted on the percpived problems of 
beginning teachers, no research has been conducted in 
Turkey in this area. Therefore, analyzing the problems of 
first year beginning teachers in Turkey is critical to 
make comparisons with the research findings mentioned 
above. Moreover, the information on this area may provide 
valuable information to establish induction programs that 
are important to fill the gap between preservice and 
inservice phases of teacher preparation.
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CHAPTER 3. RESEARCH METHODOLOGY 
This study intended to determine the problems of 
beginning teachers. Having reviewed the literature on 
teacher preparation, the decision on method of data 
collection and the procedures to be followed were made.
This chapter of the study deals with how the data 
were collected. In the first part of the chapter, there 
is a general introduction on the objectives of the study 
and the method of data collection. Then the sources of 
data are presented. In the third part, the instruments 
through which data were collected are discussed. The last 
part of the chapter summarizes how the instruments were 
prepared and administered.
Objectives of the Study and Method of Data Collection 
The purpose of this study was to determine problems 
of beginning teachers in order to suggest a model for an 
induction program. The study was·set out to answer the 
following research questions:
1. What are the problems of beginning teachers?
2. In what areas do fourth year students think they 
might have problems when they start teaching?
3. What kind of an induction program would be 
effective to overcome the problems that beginning 
teachers may have?
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To determine the problems, a descriptive study was 
conducted. Data were collected through questionnaires 
from two different groups of participants. Questionnaires 
were given to fourth year students who were studying at 
the Departments of English Language Teaching and to first 
year beginning teachers at eight institutions in Turkey 
that will be mentioned in "Sources of Data". This survey 
enabled the researcher to identify the problems of 
beginning teachers. Collecting data from different 
sources helped to triangulate data, which is an important 
aspect of a descriptive study in that it attempts " to 
map out or to explain more fully, the richness and 
complexity of human behaviour by studying it from more 
than one stand point" (Cohen & Manion, 1989, p.86).
Subj ects
The criteria for the selection of the universities 
to carry out the research was that they should have both 
English Language Teaching Departments and Basic English 
Departments that provide a one year intensive program of 
English. Hacettepe University, Middle East Technical 
University (Ankara), Istanbul University, Marmara 
University, Bosphorous University (Istanbul), Dolcuz Eylul 
University (Izmir), Anadolu University (Eskişehir) and
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Cukrurova University (Adana) are the only eight 
universities in Turkey that met the requirements of the 
researcher. Therefore, the study was carried out at those 
eight universities.
In order to find out the problems of beginning 
teachers, questionnaires were given to two different 
groups. The first group was the fourth year students at 
the English Language Teaching Departments. Ten percent of 
the total population of the fourth year students at each 
university were asked to participate in the study. The 
number of fourth year students from each university who 
participated in the study are presented in Table 1 below.
Table 1
Number of Fourth Year ELT Students participated in the 
study
Fourth Year ELT Students from N
Hacettepe University 4
METU 10
Istanbul University 10
Marmara University 10
Bosphorous University 10
Dokuz Eylül University 8
Anadolu University 5
Çukurova University 10
Total 67
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As the fourth year students are going to start 
teaching the following year, their opinions helped the 
researcher to see what was lacking in the preservice 
programs and what kind of training these candidate 
teachers thought they might need before and during their 
first year as teachers.
The second group whom the questionnaires were given 
to was the teachers who started teaching in September 
1995. A total of 28 teachers who started teaching in 
September 1995 at the eight selected universities were 
given questionnaires. The number of beginning teachers 
who participated in the study are displayed in the 
following Table 2.
Table 2
Number of Beginning Teachers Participated in the Study
Beginning Teachers from N
Hacettepe University 5
METU 10
Istanbul University -
Marmara University 3
Bosphorous University -
Dokuz Eylül University 3
Anadolu University 4
Çukurova University 3
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The data collected from these teachers helped the 
researcher to determine what the problem areas of 
beginning teachers are.
As there is no rule regarding the optimum size of 
the population, the researcher tried to have a large 
sample of population in order to have a better 
representation of the whole population. Therefore, 
questionnaires were given to 67 fourth year ELT students 
and all the beginning teachers, if any, in the selected 
eight universities.
Materials
As the intent of this study was to determine the 
problem areas of beginning teachers, questionnaires were 
used as instruments to collect data. The questionnaires 
given to fourth year ELT students and beginning teachers 
included items to be rated, Yes/No, multiple choice and 
open-ended questions. Table 3 below displays the kinds of 
questions and their numbers on the questionnaire.
Types and Number of Questions on the Questionnaire
Table 3
Type Item number
Multiple Choice Tl, T7a/b, T8
}
Si, S2, S6, S9, SIO
Rating T2, T3, T4
S3, S4, S5,
Yes/No T6, T7
S7, S8
Open-ended T6, T9
S8, Sll
Note. T= Beginning teacher questionnaire, S= Fourth year ELT 
student questionnaire.
There were a total of 9 questions on the beginning 
teacher questionnaire and a total of 11 questions on the 
fourth year ELT student questionnaire. The questions on 
the two questionnaires fell into six categories: 
Classroom management, knowledge in certain teaching 
techniques, competency in certain teaching methods, 
problems as a beginning teacher/perceived problems as a 
senior candidate teacher, practice teaching and opinions 
on induction programs. Although almost all the questions 
were parallel in each questionnaire, there were two 
different questions one of which asked which subjects the 
beginning teachers had taught and were currently teaching 
and which subjects fourth year ELT students were taught
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how to teach and had practised teaching in a real 
classroom situation. The other question that was 
different was about the practicum or practice teaching in 
preservice programs. Items 6 and 7 on the fourth year ELT 
teacher questionnaire asked the participants to state the 
duration of the practice teaching course and their 
opinions on its effectiveness. In addition to the 
questions related to the perceived problems of the 
fourth-year ELT students and beginning teachers, there 
was also an introductory part on both questionnaires that 
aimed at getting information on the background of the 
participants.
Before the questionnaires were administered, 
interviews and pilot studies were conducted to increase 
the validity and reliability these instruments.
Procedure
To ensure reliability and validity, ten fourth-year 
students and three beginning teachers were interviewed 
informally before the questionnaires were written. This 
enabled the researcher to determine the content of the 
questionnaires. The respondents who were informally 
interviewed were randomly selected. The questionnaires 
were written based on the data collected during the pre­
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questionnaire interviews with the ten fourth-year 
students and three beginning teachers. The questionnaires 
were then piloted at METU. The pilot work was necessary 
as it helped the researcher "not oply with the wording of 
the questions but also with the procedural matters such 
as the design of a letter of introduction, the ordering 
of question sequences and the reduction of non-response 
rates" (Oppenheim, 1992). After piloting the 
questionnaires, the required changes were made.
To sum up, prior to questionnaire administration, 
three stages were followed to prepare the instruments. 
These were:
- Pre-questionnaire design: Informal interviews with ten 
fourth-year students and three beginning teachers.
- Questionnaire Design: Writing the questionnaires based 
on the data collected during the pre-questionnaire stage.
- Piloting: Piloting the questionnaires at METU.
- Editing: Rewriting the questionnaires after making the 
required changes.
Once the questionnaires were finalized, they were 
administered. Although initially, the researcher intended 
to visit all the universities herself and be present
during the administration of the questionnaires, this was 
not feasible due to time constraints. The researcher 
visited seven universities and sent the questionnaires to 
Cuknrova University by mail. The instructors themselves 
wanted to administer the questionnaires as they thought 
if the researcher was in class it would take too much of 
their class time. They said that once an unfamiliar 
person enters the class, it is usually a source of 
distraction for the students' attention. Before the 
questionnaires were distributed, the researcher explained 
the study to her colleagues. During the administration of 
the questionnaires, she waited in the Teachers' Room in 
case questions from students required her presence. The 
students were given 20 minutes to answer the questions, 
at the end of which teachers collected the 
questionnaires and gave them to the researcher.
Although it was initially hoped that the 
questionnaires to all the beginning teachers would be 
administered at the same time, in the same environmental 
conditions, this was not possible due to differences in 
their class schedules. Therefore, the teachers were given 
the questionnaires in the morning and were asked to 
complete them by the afternoon. In the afternoon the 
questionnaires were collected by the researcher.
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No problems were encountered during the 
administration of the questionnaires. No questions from 
the participants arose and all the participants co­
operatively responded to the items on the questionnaires.
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CHAPTER 4. ANALYSIS AND PRESENTATION OF DATA
This chapter is allocated to the analysis and 
presentation of data. In the first part of the chapter 
methodology for data analysis is discussed. The second 
part displays the data gathered and presents the 
analysis.
Analysis of Data
As stated in Chapter 3, questionnaires were given to 
two different groups, namely beginning teachers and 
fourth year ELT students to determine their perceived 
problems during their first year of experience. From the 
eight selected universities mentioned in "Subjects" 28 
beginning teachers and 67 fourth year ELT students 
responded to the questionnaires.
The questions on the two questionnaires fell into 
six categories: Classroom management, knowledge in 
certain teaching skills and techniques, competency in 
certain teaching methods, problems as a beginning 
teacher/perceived problems as a senior candidate teacher, 
practice teaching and opinions on induction programs. The 
questionnaires were analysed according to these
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categories. Table 4 below shows presents the 
categorization of the questionnaire items.
Table 4
Categorization of Questionnaire Items
Category Items
1 Classroom Management T2, S 3
2 Problems in Certain Teaching Techniques T3, S4
3 Competency in Certain Teaching Methods
4 Difficulties as Beginning Teachers / Perceived
T4, S 5
Problems as Candidate Teachers T6, S 8
5 Practice Teaching T6, S7
6 Opinions on Induction Programs T7, T8, S9, S 10
Note, T = Items on beginning teacher questionnaire, S = Items on fourth year ELT student 
questionnaire.
As this was a descriptive study, descriptive 
statistics such as means, standard deviations, 
percentages and frequencies were used to analyse the 
data. Responses to the items on the two questionnaires 
were entered into the computer and their means, standard 
deviations, percentages and frequencies were calculated 
through a statistical computer program called SPSS. The 
questions that asked the participants to rate the items 
were analysed in terms of means and standard deviations. 
Although both the means and the standard deviations were 
presented in the tables, standard deviations are
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mentioned only when they are above one. Percentages and 
frequencies were used to analyse the multiple choice and 
Yes/No questions. Open-ended questions were analysed by 
using a coding system. After all the collected data had 
been analysed, the results were presented in tables and 
bar graphs and then conclusions were drawn about the 
problems of beginning teachers. In the following section 
the analysis of data is presented in detail.
Presentation of Data
The first section on the beginning teacher 
questionnaire asked the recent qualifications of the 
participants. Among the beginning teachers who answered 
the questionnaire 25.9% had MA degrees and 7 4.1% had 
BA/BS degrees. Of the 28 beginning teachers who 
participated in the study, 18 were graduates of English 
Language Teaching Departments and 7 were from Literature 
Departments. There were three teachers who graduated from 
linguistic Departments and there was also one who was a 
graduate of a Department of Translation and 
Interpretation.
The first section on the fourth-year ELT student 
questionnaire asked the participants to indicate where
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they learned English. Forty-nine students said they 
learned English at high school, whereas 11 said they 
learned English at the Basic English Departments of the 
universities they are currently attending. Seven of the 
participants stated that their English background was 
from private language courses. The first section on both 
of the questionnaires provided information about the 
background of the participants and they were not included 
in the categories mentioned in Table 4.
As stated in the previous section, there were 
mainly six categories of questions. The questionnaires 
were analysed according to these categories and thus the 
order of the analysis of the questionnaire items follows 
the order of the categories mentioned previously. The 
following criteria were used for the analysis:
Table 5
Criteria for Data Analysis
Scale Beginning Teacher ELT Students
1.00- 1.54 always strongly agree
1.55- 2.54 often agree
2.55- 3.54 sometimes neutral
3.55- 4.54 rarely disagree
4.55- 5.00 never strongly disagree
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Classroom Management
This section presents the data concerning the two 
groups, namely beginning teachers ^nd fourth year ELT 
students' perceived problems in terms of classroom 
management. Item 2 on the beginning teacher questionnaire 
and item 3 on the ELT student questionnaire investigated 
the difficulties with relation to classroom management. 
Since ELT students had not started teaching, their 
opinions on whether they think they might have 
difficulties or not in terms of classroom management were 
asked. That is the reason why the response scales were 
not the same on both questionnaires. Item 2 on the 
beginning teacher questionnaire aimed at determining how 
often beginning teachers had difficulties in the given 
areas. Item 3 on the second questionnaire asked if fourth 
year students agree or disagree on the perceived 
difficulties related to classroom management. Table 6 
and Figure 2 show the problems in classroom management of 
beginning teachers both during their first and second 
semesters and the perceived difficulties of fourth-year 
ELT students.
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Table 6
Problems in Terms of Classroom Management (T2 and S31.
Groups (N=95)
Beginning Teachers- (n= 28 ) ELT Students ( a=$7)
Items Mf SDf Ms SDs M SD
Giving written feedback 4.08 .89 4.32 , .89 3.13 1.24
Giving oral feedback 4.41 .80 4.61 .79 3.37 1.13
Arranging teacher talking time 3.93 1.02 4.29 .90 3.48 1.04
Asking questions 4.76 .66 4.86 .71 4.05 1.05
Arranging waiting time 3.72 .84 4.04 .85 3.45 1.11
Organizing pair and group work 4.00 .85 4.32 .86 3.52 1.23
Using technical equipment 4.62 .74 4.89 .79 3.56 1.25
Motivating students 3.74 .94 3.75 .93 3.47 1.25
Note. Beginning teachers- 1= always 2=often 3=sometimes 4= rarely 5= never; ELT students- 
1= strongly agree 2=agree 3=neutral 4=disagree 5= strongly disagree; Mf- mean first 
semester, Ms- mean second semester; SDf- standard deviation first semester, SDs- standard 
deviation second semester.
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Difficulties in terms of Classroom Management
Note. GWF-Giving written feedback, GOF- Giving oral feedback, ATTT- Arranging teacher 
talking time, AQ- Asking questions, AWT- Arranging waiting time, OPGW- Organizing pair 
and group work, UTE- Using technical equipment, MS- Motivating students; BTFS- 
Beginning teachers first semester, BTSS- Beginning teachers second semester, ELTSs- ELT 
students.
Figure 2. Problems in Terms of Classroom Management (T2 and 
S3) .
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As the means of the responses to item 2 indicate, 
beginning teachers rarely had difficulty especially in 
arranging waiting time (Mf=3. 12) and motivating students 
(Mf=3.74) during the first semester. With the highest 
means asking questions in class (Mf=4.76 and Ms=4.86)and 
using technical equipment (Mf=4.62 and Ms=4.89) were the 
two areas that the beginning teachers never had 
difficulty in. When the two means for the first and 
second semester were compared, results show that the 
means for all the items in this category were higher in 
the second semester which suggests that beginning 
teachers seemed to overcome their difficulties during the 
second semester to some extent. However, the means 
obtained from the responses given to item 2 by the 
beginning teachers were quite close, that is they fall 
into "rarely" in the rating scale. Therefore, the 
responses of beginning teachers for item 2 need to be 
interpreted cautiously.
The question on classroom management was also 
included in the second questionnaire given to fourth year 
ELT students. As can be seen from the results displayed 
in Table 6 and Figure 2, fourth-year students think that 
they may not have difficulties in asking questions in 
class (M=4.05). A similar response was given by the
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beginning teachers. Giving written feedback seems to be 
the most problematic issue as it has the lowest mean 
(M=3.13) compared to the others. The means of responses 
given by fourth year ELT students to items giving oral 
feedback, arranging teacher talking time and waiting 
time, and motivating students fall into "neutral" in the 
rating scale. This indicates that they neither agree nor 
disagree that they may have problems in these areas.
Problems in Teaching Skills and Classroom Techniques
This section presents the data concerning the 
following teaching skills and classroom techniques : 
reading, listening, speaking, writing, grammar, 
translation, vocabulary, testing, material selection, 
error correction and lesson planning. These skills and 
techniques were dealt with separately on each 
questionnaire. As they are general, other subskills 
related to each skill and technique were included. 
Beginning teachers problems were evaluated both for the 
first and the second semesters. The same procedure 
followed in Item 2 was followed in this item too. That 
is, although the questions were the same on both 
questionnaires, the response sets were different.
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Teaching Reading
Table 7 and Figure 3 below presents the response of 
beginning teachers and fourth year ELT-students in 
teaching reading.
Table 7
Problems in Teaching Reading (T3A and S4A)
Beginning Teachers (n=28)
GrouDS (N=95)
ELT students (n= 67)
Items M f SDf Ms SDs M SD
Different subskills 3.55 .80 4.23 .69 2.99 1.08
Contextual guessing 3.82 .96 4.05 .95 3.59 1.03
Making inferences 3.86 .96 4.09 .81 3.34 1.04
Finding out main ideas 4.18 1.18 4.14 .83 3.88 1.03
Making predictions 4.41 .80 4.55 .80 3.89 1.13
Summarising a text 4.24 1.04 4.24 .83 3.84 1.05
Note. Beginning teachers-1= always 2=often 3=sometimes 4= rarely 5= never; ELT students- 1= 
strongly agree 2=agree 3=neutral 4= disagree 5= strongly disagree; Mf- mean first semester, Ms- 
mean second semester; SDf- standard deviation first semester, SDs- standard deviation second 
semester.
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Difficulties in Teaching Reading
Note. DS- Different subskills, CG- Contextual guessing, MI- Making interpretations, FMI- Finding 
main idea, MP- Making predictions, SUM- Summarizing; BTFS- Beginning teachers first semester, 
BTSS- Beginning teachers second semester, ELTSs- ELT students.
Figure 3. Problems in Teaching Reading
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As the results displayed in Table 7 and Figure 3 
indicate, during the first semester beginning teachers 
may have had more problems in teaching different 
subskills (Mf=3.55). However, during the second semester, 
they seemed to have overcome the problems they had during 
the first semester concerning teaching different 
subskills as the mean of the responses for this item went 
up to 4.23 indicating a decrease in terms of their 
difficulties. When the means of the two semesters are 
compared, it is observed that during the second semester 
teaching students how to make inferences (Ms=4.09) and 
how to do contextual guessing (Ms=4.05) are the two areas 
that beginning teachers had difficulty in. Similar to the 
previous question on classroom management, the means of 
the responses given by the beginning teachers for the 
items related to teaching reading were quite close.
Except for teaching different subskills, beginning 
teachers indicated that they rarely had difficulty in 
terms of teaching reading in general.
When the responses of fourth year ELT students to 
the same item were compared with the responses of 
beginning teachers, it can be seen that teaching 
different subskills (M=2.96) in reading was the area that 
fourth year ELT students thought they might have problems
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when they start teaching. Similar to beginning teachers, 
ELT students also thought that contextual guessing 
(M=3.56) and making inferences (M=3.34) were the other 
two areas that may cause problems 'in teaching.
Listening
The second skill that was included on both of the 
questionnaires was listening. Similar to reading, 
different subcategories were included in listening to 
determine teachers' specific difficulties in teaching it. 
Table 8 and Figure 4 below present the results of the 
responses of both beginning teachers and fourth year ELT 
students.
Table 8
Problems in Teaching Listening (T3B and S4'B]
Groups (N=95)
Beginning teachers (n=28) ELT Students (n=67)
Items Mf SDf Ms SDs M SD
Different subskills 3.91 1.02 4.39 1.16 3.20 1.06
How to comprehend 3.59 1.05 4.09 1.20 3.42 1.14
Note taking 4.05 1.29 4.65 .78 3.33 1.14
Preparing tasks 3.23 1.01 4.04 .99 3.12 1.12
Note. Beginning teachers- 1= always 2=often 3=sometimes 4=rarely 5= never; ELT students- 
1= strongly agree 2=agree 3=neutral 4=disagree .5= strongly disagree; Mf- Mean first 
semester, Ms- Mean second semester; SDf- Standard deviation first semester, SDs- Standard 
deviation second semester.
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Difficulties in Teaching Listening
Note. TDS- Teaching different subslcills; HC- Teaching how to 
comprehend while listening; NTWL- Note talcing while 
listening, PLT- Preparing listening tasks;BTFS- Beginning 
teachers first semester, BTSS- Beginning teachers second 
semester, ELTSs- ELT students.
Figure 4. Problems in Teaching Listening (T3B and S4B).
As the above results displayed in Table 8 and Figure 
4 indicate, beginning teachers sometimes had problems in 
preparing different listening tasks (Mf=3.23) during the 
first semester. However, the means of the responses given 
for the second semester show that they rarely had 
problems in teaching listening during the second 
semester. When the perceived problems of fourth year FLT 
students were compared with the problems of beginning 
teachers it can be seen in Figure 4 that senior candidate 
teachers also thought that they might have problems in 
preparing different listening tasks (M=3.12) when they 
start teaching. In addition to preparing different 
listening tasks, ELT students also said that teaching 
different subskills (M=3.20) may also cause problems. As
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all the means of the responses given by senior candidate 
teachers were below 3.50, it can be inferred that they 
neither agree nor disagree on their perceived problems in 
teaching listening. The standard (deviations of the means 
of responses given by beginning teachers for the first 
semester and those given by ELT students were high. This 
implies that there was not much homogeneity among the
participants
Speaking
Speaking is another skill that was included on the 
questionnaires given to both groups. Table 9 and Figure 5 
below present the responses of beginning teachers and 
fourth year ELT students to the items related to teaching 
speaking.
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Problems in Teaching Speaking (T3C and S4C)
Table 9
Groups(N=95)
Beginning Teachers(n=28) ELT Students(n=67)
Items' Mf SDf Ms SDs M SD
Different subskills 3.87 .97 4.38 .97 3.04 1.12
Finding Topics 4.04 .98 4.65 .94 4.04 1.08
Designing Tasks 3.68 1.25 4.08 1.21 3.52 1.05
Pronunciation 3.96 1.02 4.46 1.02 3.21 1.27
Language Functions 4.40 .93 4.92 .78 3.69 1.19
Note. Beginning teachers-1= always 2=often 3=sometimes 4=rarely 5= never; ELT students- 
1= strongly agree 2=agree 3=neutral 4=disagree 5= strongly disagree; Mf- mean first 
semester, SDf- standard deviation first semester; Ms- mean first semester, SDf- standard 
deviation second semester.
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Note. DS- Different subskills, FT- Finding topics,DT- Different tasks, TP- Teaching 
pronunciation, FL- Teaching functions of language; BTFS- Beginning teachers first semester, 
BTSS- Beginning teachers second semester, ELTSs- ELT students.
Figure 5. Problems in Teaching Speakring (T3C and S4D)
As can be seen in Table 9, with the lowest mean of 
3.68 designing speaking tasks seemed to be the most
problematic issue in teaching speaking for beginning 
teachers during the first semester. Although beginning 
teachers had less difficulty during the second semester 
on designing different speaking tasks, it still had the 
lowest mean (4.08) indicating that it was more difficult 
compared to other issues in teaching speaking. Beginning 
teachers did not seem to have many problems in teaching 
functions of language such as apologies, requests, 
suggestions and so forth neither in the first nor in the 
second semester.
The responses of beginning teachers presented in 
Figure 5 indicate that designing different speaking tasks 
was more difficult compared to the other areas in 
teaching speaking. However, the responses of fourth year 
ELT students showed that for them teaching different 
speaking subskills seemed to be the most difficult to 
teach with the lowest mean of 3.04. Teaching 
pronunciation (M=3.21) seemed to be the second 
problematic area in teaching speaking for senior 
candidate teachers. In their opinion when they start 
teaching finding topics for discussion (M=4.04) was 
likely to be the least problematic issue in teaching 
speaking. Similar to the previous items discussed so far, 
the means of the responses of ELT students fell into
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"neutral" in the rating scale (2.55- 3.54), indicating 
that they neither agree nor disagree on their perceived 
problems in teaching speaking.
Writing
To determine the problems of beginning teachers and 
fourth year ELT students in teaching writing, questions 
related to this skill were also asked. The results 
illustrated in Table 10 and Figure 6 below present the 
areas that beginning teachers and fourth year students 
have problems in teaching writing.
Table 10
Problems in Teaching Writing (T3D and S4D).
Groups (N=95]
Beginning Teachers 
(n= 28)
ELT Students 
(n=67)
Items Mf SDf Ms SDs M
Different subskills 3.98 .87 4.28 .57 3.82 1.08
Spelling/ Punctuation 3.78 1.24 4.25 .94 3.29 1.13
Sentence Construction 4.09 .95 4.38 .88 3.23 1.13
Linking sentences/Paragraphs 3.74 1.10 4.13 .74 3.13 1.04
Note. Beginning teachers- 1= always 2=often 3=sometimes 4=rarely 5= never; ELT students- 
1= strongly agree 2=agree 3=neutral 4=disagree 5= strongly disagree; Mf- Mean first 
semester, SDf- Standard deviation first semester; Ms- Mean second semester, SDs-Standard 
deviation second semester..
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Difficulties in Teaching Writing
Note.DS- Different subskills, S/F- Spelling and punctuation;SC- Sentence construction, LS- 
Linking sentences and paragraphs; BTFS- Beginning teachers first semester, BTSS- Beginning 
teachers second semester, ELTSs- ELT students.
Figure 6. Problems in Teaching Writing (T3D and S4D).
The results in Table 10 and Figure 6 indicate that 
teaching spelling/ punctuation (Mf=3.78) and teaching 
linking sentences/ paragraphs (Mf=3.74) were the two 
areas that may cause difficulty for beginning teachers 
during the first semester. However, as their standard 
deviations were high (1.24 and 1,10), there was not much 
homogeneity among the participants who responded to this 
item. As the higher means (M=4.09 and M=4.38) of 
responses given by beginning teachers for the two 
semesters indicated, teaching sentence construction was 
easier for beginning teachers compared to other issues in 
writing,
When the means of all the responses of beginning 
teachers for item 3D are taken into consideration, it is
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observed that they are quite close. That is, although 
there were differences between the means they all still 
fall into "rarely" in the rating scale. Therefore, the 
responses given by the beginning teachers for item 3D 
need to be interpreted cautiously.
Similar to beginning teachers, ELT students said 
that they might have problems teaching linking sentences/ 
paragraphs(M=3.13). One interesting finding was that 
although beginning teachers stated that teaching sentence 
construction was the easiest to teach, ELT students 
marked it as the second most difficult area to teach 
following teaching linking sentences and paragraphs. The 
highest mean of 3.82 given to teaching different 
subskills by the ELT students may indicate that they 
think they probably will not have difficulties 
considering teaching different subskills.
Grammar
As students who attend the Basic English Departments 
need to know the rules of language in order to use it 
productively, a lot of time is allocated to teaching 
grammar. The results of items 3E and 4E that are related 
to teaching grammar are presented in Table 11 and Figure 
7 below.
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Problems in Teaching Graitimar (T3E and S4E) .
Table 11
Groups (N=^ 95)
Beginning
(n=28)
Teachers ELT Students 
(n=67)
Items Mf SDf Ms SDs M SD
Presenting the rules 4.52 .82 5.00 .69 3.88 1.08
Preparing meaningful exercises 4.28 1.06 4.80 .82 3.83 1.05
Finding authentic materials 3.60 ,82 4.16 1.14 3.58 1.01
Giving examples 4.52 .71 4.84 .69 4.00 .92
Note. Beginning teachers- 1= always 2=often 3=sometimes 4=rarely 5= never; ELT students- 
1= strongly agree 2=agree 3=neutral 4=disagree 5= strongly disagree; Mf- mean first 
semester, SDf - standard deviation first semester, Ms- Mean second semester, SDs- Standard 
deviation second semester.
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Note. PR- Presenting rules, PME- Preparing meaningful exercises, FAM- Finding authentic 
materials, GE- Giving examples; BTFS- Beginning teachers first semester, BTSS- Beginning 
teachers second semester, ELTSs- ELT students.
Figure 7. Problems in Teaching Grammar (T3E and S4E).
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The researcher did not expect to have low means 
indicating difficulty for teaching grammar as her 
personal experiences revealed the fact that it was easier 
to teach compared to other skills and the results 
presented in Table 11 above supported her,expectations. 
With the highest means (4.520 and 5.000)for both 
semesters presenting rules was the easiest area for 
beginning teachers. Finding authentic materials seemed to 
be more complicated compared to the other issues in 
teaching grammar for beginning teachers during both the 
first and second semesters with the lowest means of 3.60 
and 4.16. When all the means are taken into 
consideration, it is observed that beginning teachers 
rarely had difficulty in teaching grammar during the 
first semester. During the second semester, however, they 
never had difficulty dealing with grammar except for 
finding authentic materials which is under "rarely" in 
the rating scale. Although the responses of beginning 
teachers showed that grammar was the easiest of all 
skills, the means of responses of ELT students were lower 
than expected. For them, giving examples was the easiest 
(M=3.576). Similar to beginning teachers ELT students 
also stated that they might have problems finding 
authentic materials (M=3.58) when that started teaching.
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Translation
Translation is one of the techniques through which 
language can be taught. Although it is not used by many 
universities, there are still some that allocate time for 
the translation course in their syllabus. Therefore, 
translation was included on both of the questionnaires.
In the Likert-scale used for beginning teachers there was 
also a sixth option which was labelled "not applicable" 
since teachers who were working at Basic English 
Departments of various universities might not have taught 
translation as it was not part of their syllabus.
Because the none of the participants marked this option 
in any of the items used except for translation, this 
response option has not been mentioned so far in the 
study. As there are only three items under translation, 
it was not possible to draw a bar graph to indicate the 
differences more clearly. Table 12 below presents the 
results of the participants responses to teaching 
translation.
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Problems in Teaching Translation(T3F and S4f).
T a b l e  12
Groups (N=95)
Beginning Teachers(n- 28)ELT Students(n= 67)
Items Mf SDf Ms SDs M SD
Different subskills 5.27 1.10 4.82 1.24 2.66 1.01
Finding suitable texts 5.09 1.58 4.94 1.35 2.93 1.20
Dealing with LI interference 5.36 1.03 5.00 1.23 3.02 1.00
Notel. Beginning teachers- 1= always 2=often 3=sometimes 4=rarely 5==never 6- not 
applicable; ELT Students- 1= strongly agree 2=agree 3=neutral 4=disagree 5=strongly 
disagree; Mf- Mean first semester, SDf- Standard deviation first semester; Ms- Mean second 
semester, SDs- standard deviation second semester.
As can be seen in Table 12, the means of responses 
given by beginning teachers for the first semester were 
very high. This may indicate that translation was not 
applicable to their own teaching situation. Although the 
means of the responses given to all the items for the 
second semester were around five this might not mean that 
they have never had any problems in dealing with 
translation. The percentage of the participants who 
marked "not applicable" was 63.6. This shows more clearly 
that the high means of responses given by beginning 
teachers was due to the fact that most of them had not 
applied translation to their own teaching situation. The 
means of responses given by ELT students showed that they 
neither agreed nor disagreed on whether teaching
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translation would be a problem for them when they start 
teaching.
Vocabulary
Teaching vocabulary is another important aspect of 
language teaching. Table 13 and Figure 8 below display 
the results of the participants responses to teaching 
vocabulary.
Table 13
Problems in Teaching Vocabulary (T3G and S4G)
Group_s (N=95)
Beginning Teachers 
(n= 28)
ELT Students 
(n= 67)
Items Mf SDf Ms SDs M
Giving simple definitions 3.92 .90 4.12 .83 3.88 1.13
Using pictures 4.21 1.17 4.36 1.04 4.22 .94
Using realia 4.27 .94 4.39 .94 3.95 1.04
Retain vocabulary 3.86 .77 3.88 .85 3.66 1.08
Recall vocabulary 3.77 .75 4.00 .78 3.49 l.IO
Note. Beginning teachers-1= always 2=often 3=sometimes 4=rarely 5= never; ELT students- 
1== strongly agree 2=agree 3=neutral 4=disagree 5= strongly disagree; Mf- mean first 
semester, SDf- standard deviation first semester, Ms- mean second semester, SDs- standard 
deviation second semester.
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Note. GSD- Giving simple definitions, UP- using pictures, UR- Using realia, RV- Retain 
vocabulary, RECV- recall vocabulary; BTFS- Beginning teachers first semester, BTSS- 
Beginning teachers second semester, ELTSs- ELT students.
Figure 8. Problems in Teaching Vocabulary (T3G and S4G).
When teaching vocabulary is taken into 
consideration, it is seen in Table 13 and Figure 8 that 
neither the beginning teachers nor the ELT students 
seemed to have much difficulty. Using pictures to teach 
vocabulary was the easiest for the beginning teachers and 
fourth year ELT students with the highest means (Mf=4.21, 
Ms=4.36 and M=4.22). Although the means of responses 
given by beginning teachers for all items went up during 
the second semester, there was only one item, namely 
helping students retain vocabulary, in which there was 
not much increase (Mf=3.86 and Ms=3.88). Helping learners 
recall vocabulary was the area that was thought to be
more problematic compared to others by both the beginning
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teachers (Mf=3. 1 1 ) and ELT students (M=3.49). Since the 
means of the responses given by the beginning teachers 
were all under the "rarely" category both for the first 
and second semesters, it was not ¿possible to determine 
the exact areas of difficulty. Except for teaching how to 
recall vocabulary (M=3.49- neutral), fourth-year ELT 
students marlced "disagree" for the items under teaching 
vocabulary, indicating that they less likely have 
problems dealing with these when they start teaching.
Testing
Testing is another area that was included in both of 
the questionnaires. The following table presents the 
results of the responses given for items 3H and 4H on 
both of the questionnaires. Since there were only 3 items 
under testing, it was not possible to display the results 
in a bar graph.
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Problems in Testing (T3H and S4H).
T a b l e  14
Items
Groups (N=95)
Beginning Teachers ELT Students
(n= 28) (n= 67)
Mf SDf Ms SDs M SD
Preparing exams for different 
skills 4.41 1.22 4.65 1.07 3.13 1.18
Preparing different types of 
questions 4.64 .90 4.78 .85 3.66 1.12
Reliability/ Validity 4.48 1.04 4.55 1.04 2.88 1.16
Note I. Beginning Teachers- 1= always 2=often 3=sometimes 4=rarely 5= never; ELT 
students- 1= strongly agree 2=agree 3=neutral 4=disagree 5= strongly disagree; Mf- mean 
first semester, SDf- standard deviation first semester; Ms- mean second semester, SDs- 
standard deviation second semester.
As very little time is allocated to testing in 
preservice training, the researcher expected beginning 
teachers to have problems in testing. Nevertheless, the 
findings did not confirm the expectations of the 
researcher. The means of the responses given by beginning 
teachers were higher than what the researcher had 
expected. With the lowest mean of 4.41 preparing exams 
for different skills was observed to be more difficult 
for beginning teachers. In response to the same question 
ELT students indicated obtaining reliability and validity 
as the area of difficulty with the lowest mean (2.88).
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This suggests that they need more training on this area 
than the others in testing.
Material Selection
Selecting materials may cause problems for beginning 
teachers. That is the reason why it was included on both 
of the questionnaires. Table 15 shows the results of the 
responses given to areas of difficulty in material 
selection. Similar to the previous question on testing 
there were only three items under material selection. 
Therefore, it was not possible to presents the results in 
a bar graph.
Table 15
Problems in Material Selection (T3I and S4I) .
Groups (N=95)
Beginning Teachers(n=28) ELT Students(n=67)
Items Mf SDf Ms SDs M
Choosing appropriate texts 3.86 .99 4.08 .88 3.46 1.11
Finding supplementary
material 4.00 .74 3.74 1.18 3.53 1.04
Choosing games and activities 3.74 1.18 3.80 1.08 3.43 1.17
Note 1. Beginning teachers-1= always 2=often 3=sometimes 4=rarely 5= never; ELT 
students-1= strongly agree 2=agree 3=neutral 4=disagree 5= strongly disagree; Mf- mean 
first semester, SDf- standard deviation first semester; Ms- mean second semester, SDs- 
standard deviation second semester.
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According to beginning teachers choosing, 
appropriate games and activities (Mf=3.74) was more 
problematic compared to the others areas in material 
selection. ELT students also think that choosing 
appropriate games and activities is the most difficult 
with the lowest mean of 3.43. It is interesting to note 
that finding supplementary materials was the easiest 
among others during the first semester (Mf=4.00) for 
beginning teachers. However, the mean (Ms=3.74) of their 
responses to the same item for the second semester 
indicated that it was the most difficult area in material 
selection in the second semester. This may indicate that 
the more difficult the topics are the harder it is to 
find supplementary materials. When the standard 
deviations are taken into consideration it was observed 
that the standard deviations of the responses given by 
ELT students were above 1. This was an indication of 
heterogeneity among the participants who responded to 
this question.
Error Correction
Correcting students' errors was another area 
included in the questionnaires. The results are displayed 
in Table 16 below.
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Problems in Error Correction (T3J and S4J)
Table 16
Groups(N=95)
Beginning Teachers ELT Students
(n= 28: (n= 67:
Items Mf SDf Ms SDs M SD
When to correction 3.92 .86 4.11 .83 3.35 .97
How to correct 3.96 .84 4.18 .86 3.36 1.02
How much to correct 3.60 .87 3.82 .74 3.06 1.01
Encouraging peer
correction 3.60 1.19 3.86 1.08 3.39 1.13
Note. Beginning teachers-1= always 2=often 3=sometimes 4=rarely 5= never; ELT students- 
1= strongly agree 2=agree 3=neutral 4=disagree 5= strongly disagree; Mf- mean first 
semester, SDf- standard deviation first semester; Ms- mean second semester, SDs- Standard 
deviation second semester.
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Note. WC- When to correct, HC- How to correct, HMC- How much to correct, EPC- 
Encouraging peer correction; BTFS- Beginning teachers first semester, BTSS- Beginning 
teachers second semester, ELTSs- ELT students.
Figure 9. Problems in Error Correction (T3J and S4J) .
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As the responses presented in Table 16 and Figure 9 
indicate beginning teachers rarely had problems in 
deciding how much to correct and in encouraging peer 
correction. Surprisingly the means (3.60) of the 
responses for these areas were th'e same for the first 
semester. However, the standard deviation of the mean of 
responses given to encouraging peer correction was high 
(1.126). Therefore, the participants who responded to 
this item did not seem to be a homogeneous group. For ELT 
students deciding how much to correct had the lowest mean 
of 3.06. This suggests that they expect to have more 
problems in this area when they start teaching. For 
beginning teachers deciding how to correct students' 
errors (Mf=3.60 and Ms=3.82) was the easiest compared to 
the other areas in error correction. Although there were 
differences among the means of responses given by the 
beginning teachers, the means (all above 3.54) fell into 
"rarely" category in the rating scale. Therefore, the 
results need to be interpreted cautiously for this item. 
When the means of responses of the fourth-year students 
are ta)cen into consideration, it was observed that they 
were all under "neutral" in the rating scale. The fact 
that they neither agree nor disagree may indicate a 
possibility of problems in error correction.
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Lesson Planning
Lesson planning was the last area on which beginning 
teachers' and fourth year ELT students' opinions were 
asked. The results of the two groups are presented below 
in Table 17.
Table 17
Problems in Lesson Planning (T3K and S4K).
Groups(N=95)
Beginning Teachers ELT Students
(n= 28) (n= 67)
Items Mf SDf Ms SDs M SD
Writing objectives 3.56 1.08 4.14 .97 3.49 1.18
Arranging time in advance 3.32 .90 3.79 .88 3.30 1.23
Stages of the lesson 3.80 .87 3.93 .94 3.72 1.05
Note 1. Beginning teachers-1= always 2=often 3=sometimes 4=rarely 5= never; ELT 
students- 1= strongly agree 2=agree 3=neutral 4=disagree 5= strongly disagree; Mf- mean 
first semester, SDf-standard deviation first semester; Ms- mean second semester, SDs- 
standard deviation second semester.
Note 2. As there were three items under lesson planning, it was not possible to draw a bar 
graph.
With the lowest means of 3.32 and 3.30 arranging 
time in advance was considered to be the most problematic 
area in lesson planning by both the beginning teachers 
and ELT students. Neither the beginning teachers nor the 
ELT students found planning the stages of a lesson as 
difficult as the other two areas in lesson planning. 
Beginning teachers stated that they rarely have 
difficulty writing objectives (Mf=3.56 and Ms=4.14). When 
the means of responses given by beginning teachers are
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taken into consideration, it is observed that arranging 
time in advance falls into "sometimes" category in the 
rating scale, whereas the other two, writing objectives 
and planning stages of the lesson fall into "rarely" 
category. ELT students' responses to the same items 
suggest that they neither agree nor disagree on their 
problems related to writing objectives and arranging time 
in advance. The mean of their responses to planning the 
stages of a lesson is under "disagree" category in the 
rating scale. This indicates that they do not expect to 
have problems in this area when they start teaching.
Competency in Certain Classroom Skills and Techniques.
As stated previously the questions on the two 
questionnaires were categorized under six headings. 
Having analysed the questions in the second category; 
difficulties in certain skills and classroom techniques, 
in the following section participants responses to their 
competency in certain skills and techniques will be 
analysed.
The second category of questions asked the 
participants to indicate their difficulties related to 
certain classroom skills and techniques. The same skills 
and techniques were asked in another question. This time, 
however, the subcategories were not included and the
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beginning teachers and ELT students were asked to 
indicate their levels of competency. The results are 
displayed in Table 18 below.
Table 18
Competency in Certain Classroom Skills and Techniques (T4 and 
S5) .___________________________________________________________
Groups
Beginning Teachers. ELT students
Items Mf SDf Ms SDs M SD
Reading 2.19 1.12 1.73 .63 2.08 .94
Listening 2.32 1.17 2.61 1.75 2.40 1.00
Speaking 2.17 .38 2.40 1.41 2.24 .91
Writing 2.44 .77 2.12 .08 2.37 .98
Grammar 1.52 .51 2.16 1.77 1.94 1.01
Translation 3.74 2.08 3.36 1.99 3.38 1.35
Vocabulary 1.80 .65 1.58 .50 1.96 .79
Testing 2.59 1.56 2.25 1.48 2.60 1.29
Material Selection 1.92 .65 1.76 .60 2.16 .93
Error Correction 2.00 .58 1.89 .59 2.39 .94
Lesson Planning 2.25 .61 2.04 .72 2.27 1.15
Note. 1= very competent 2=competent 3=weak 4= very weak; Mf- mean first semester; SDf- 
standard deviation first semester; Ms- mean first semester, SDs- standard deviation second 
semester.
As the results displayed in the above table 
indicate, teaching grammar (Mf=l.52,Ms=2.16 and M=1.94) 
and vocabulary (Mf=l.80, Ms=l.58 and M=1.96) are the two 
areas that both the beginning teachers and ELT students 
feel most competent in. However, it is interesting to 
note that the means of responses given by beginning 
teachers to teaching grammar and vocabulary go down 
during the second semester. This may indicate that they
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felt less competent in dealing with grammar and 
vocabulary during the second semester. The reason for the 
decrease in the means of responses may be due to the fact 
that the harder the topics the Ipss competent the 
teachers feel in teaching them. Interestingly, ELT 
students felt more competent in certain areas such as 
teaching reading (M=2.08) and writing (M=2.37) compared 
to beginning teachers. Neither the beginning teachers nor 
the ELT students felt competent in teaching translation 
(Mf=3.74, Ms=3.36 and M=3.38).When the means of responses 
of beginning teachers are compared it is observed that 
translation and testing are the two areas that they feel 
"weak". Similar to beginning teachers ELT students also 
stated that they felt "weak" in teaching translation and 
testing. For all the other items both groups marked 
"competent". The results are also presented in a bar 
graph in Figure 10 below.
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Com p&tency in Teaching lWothods
Note. RD.- Reading, LIS- Listening, SP- Speaking, WT- Writing, GR- Grammar, TR- 
Translation, VOC.- Vocabulary, TEST.- Testing, MS- Material selection, EC- Error 
correction, LP.-Lesson planning; BTFS- Beginning teachers first semester, BTSS- Beginning 
teachers second semester, ELTSs-ELT students.
Figure 10. Competency in Teaching Methods
Problems as a Beginning Teacher/Perceived Problems as a
Candidate Teacher (T6 and S8).
Having the participants state their problems and 
levels of competency in certain classroom techniques, 
they were also asked whether they had or they think they 
might have problems as a beginning teacher. These 
questions were categorised under "Problems as a Beginning 
Teacher/Perceived Problems as a Candidate Teacher". The 
following table shows the responses of participants to 
this question. Since it was a yes/no question, the 
responses were analysed in terms of frequency and
percentage
Difficulty as a Beginning Teacher
T a b l e  1 9
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Items
Beginning Teachers 
(n= 28) 
f %
Groups (N=95)
ELT Students 
(n= 67) 
f  %
YES 7 25.9 17 25.4
NO 20 71.4 17 25.4
PROBABLY _ _ 33 49.2
Note. f=frequency; %= percentage.
The researcher assumed that beginning teachers might 
have problems in their first year of experience. That is 
why she aimed at determining the problems so as to 
suggest a model for an induction program. However, only 
25.9 %  of the beginning teachers stated that they had 
problems when they started teaching. Seventy one point 
four claimed not to have any problems as beginning 
teachers. Similar to beginning teachers only 25.4 %  of 
the fourth year ELT students expected to have problems. 
Forty nine point two percent of the fourth year ELT 
students thought they would probably have difficulties 
when they start teaching. Following this yes/ no question 
there was an open ended question that asked the 
participants to indicate the problems they had or they 
expect to have. The answers to this question were
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analysed using a coding system and are presented in Table 
20 below.
Table 20
Problems as a Beginning Teacher/Perceived Problems as a 
Candidate Teacher (T6 and S8). ,
Problems Beginning Teachers 
f
ELT Students 
f
Classroom Management 3 8
Teaching Writing 2 5
Teaching Speaking 1 6
Teaching Reading - 4
Teaching Listening - 3
Grammar 2 7
Motivation 4 5
Self -confidence - 4
Methodology 1 5
Material Design 3 7
Theoiy into Practice - 5
Lesson Planning 2 6
Testing - 2
Blackboard Use - 3
Time Management 4 2
Although both the beginning teachers and the fourth 
year ELT students indicated that they did not have or 
that they do not expect to have many problems in their 
first year as a teacher, in the open ended questions they 
listed the above areas of problems. Interestingly, when 
they were askred to write their problems they put down the 
ones they said they were competent in teaching. For 
instance, 7 of the ELT students said that they might have 
problems in classroom management and teaching grammar.
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Materials design, teaching speaking and lesson planning 
were the other areas of concern for some of the beginning 
teachers. However, as can be inferred from the 
frequencies of the answers given, not many beginning 
teachers and ELT students responded to this item. The 
reason was that for the previous item that asked whether 
they had problems or expected to have problems only 
25.9% beginning teachers and 25.4% ELT students said 
they did.
When the researcher decided to investigate the 
problems of beginning teachers she expected to have them 
problems in putting theory into practice. The reason for 
her assumption was that she thought fourth year ELT 
students do not have enough practice in real classroom 
situation. That is why a question to investigate the 
practicum course was included in the candidate teacher 
questionnaire. Category 5 below presents the items that 
are related to practice teaching in preservice programs.
Practice Teaching
There were two items under this category. The first 
one asked the participants whether they think they had 
enough practice teaching or not. The second one aimed at 
investigating the duration of practice teaching in
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preservice programs. Table 21 displays the participants 
responses to the first item related to practice teaching, 
As it was a yes/no question the responses are presented 
in terms of frequencies and percentages.
Table 21
Adequacy of Practice Teaching (S6)
YES
%
NO
%
ELT Students
(n= 67)
21 31.3 46 68.7
Note. f= frequency; %= percentage.
The above mentioned results confirmed the 
researcher's assumptions. As 68.7% of the fourth year 
ELT students stated the practice teaching or the 
practicum component in the preservice programs was not 
enough to prepare the candidate teachers for the real 
classroom situation.
Just stating the inadequacy of the practicum 
component would not be enough to claim that beginning 
teachers need more practice to put theory into practice. 
Therefore, they were also asked about the duration of the 
course. The responses are shown in Table 22.
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Duration of Practice Teaching (S8).
T a b l e  22
ELT Students 
f
(n= 67) 
%
Less than 5 hours 31 44.9
6-10 hours 20 30.3
More than 10 hours 16 24.2
Note . f= frequency; %= percentage.
The responses to the duration of practice teaching 
also showed that during their four year preservice 
training 44.9 %  students had practice teaching less 
than 5 hours. This may be an indication that they may 
have problems in putting theory into practice.
This study set out to investigate the problems of 
beginning teachers to suggest a model for an induction 
program. Therefore, the last items on the questionnaire 
were devoted to the opinions of beginning teachers and 
ELT students on induction programs.
Opinions on Induction Programs 
The researcher was interested in finding out whether 
beginning teachers had training before they actually 
started teaching at their institutions and if they had 
whether that training was helpful or not. To find answers 
to these questions two items were included in the
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beginning teacher questionnaire. Table 23 displays the 
responses of participants to the question whether there 
was an induction program or not at their institution. 
Table 23
Any Induction Programs or Not (T7A) .
Beginning Teachers (n=28)
YES NO
f % f %
Induction Programs 16 55.6 12 44.4
Note. F= frequency, %= percentage.
This was an unexpected finding for the researcher as 
most of the beginning teachers start teaching without 
going through an induction program. The reason for the 
high percentage of the "YES" responses may be explained 
by the fact that there were 13 beginning teachers from 
METU and Çukurova University that offer induction 
programs.
The teachers who had training before they started 
teaching were also asked whether the induction program 
they had was helpful or not. The responses of beginning 
teachers to this item are as follows in Table 24.
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Induction Programs: Helpful or Not (T7A)
Ta b l e  24
Items
Beginning Teachers (n= 16) 
%
Strongly agree 5 33.3
Agree 7 46.7
Neutral 3 20.0
Disagree - -
Strongly disagree - -
Note. f= frequency, %= percentage.
Of the 15 beginning teachers who had training before they 
started teaching, 33.3% strongly agreed that the 
induction programs provided them with guidance on how to 
overcome their problems as beginning teachers. Forty six 
point seven percent of the beginning teachers agreed on 
the effectiveness of induction programs in helping them 
overcome their difficulties.
The other question asked about induction programs 
aimed at getting the opinions of beginning teachers and 
ELT students about whether there is a need for an 
induction program or not. Table 25 presents the 
participants responses to this item.
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Need for In<ixiction Programs (T7B and S9) .
Table 25
Items
Groups
Beginning Tpachers ELT Student
f % f  %
Strongly agree 18 70.8 37 55.2
Agree 7 25.0 17 25.4
Neutral 2- 4.2 3 4.5
Disagree - - 4 6.0
Strongly Disagree - - 6 9.0
Note. frequency ; %= percentage.
Note. SA- strongly agree, A- agree, N- neutral, DA- 
disagree,SDA- strongly disagree;BTs- Beginning teachers, 
ELTSs- ELT students.
Figure II Need for Induction. Programs
When the beginning teachers and the fourth year ELT 
students were askred whether there is a need for training
8]
before teachers actually start teaching, most of the 
responses gathered around strongly agree and agree. 
Although none of the beginning teachers said "disagree" 
or "strongly disagree" to this item, 6% of the ELT 
students marked "disagree" and 9% marked "strongly 
disagree".
The duration of induction programs was another 
concern of the researcher so the opinions of beginning 
teachers and ELT students were crucial on this issue. 
Below is the display of responses of the participants to 
the duration of induction programs.
Table 26
Duration of Induction Programs(T8 and SIO).
Items
Beginning
f
Teachers
%
ELT
f
Students
%
1-2 weeks 3 11.2 4 6.5
3-4 weeks 9 33.3 12 19.7
1-2 months 9 33.3 20 32.8
2 semesters 6 22.2 25 41.0
Note. f= frequency, %= percentage.
Although the responses of beginning teachers to the 
duration of induction programs were very close, the 
majority of candidate teachers said that the induction
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programs should last for two semesters. Thirty two point 
eight of the fourth year ELT students stated that 1-2 
months of training would be enough before they start 
teaching.
The last item on both questionnaires asked the 
participants to state the areas that they think beginning 
teachers need further training on. As it was an open 
ended question, a coding system was used and the codes 
are presented with their frequencies in Table 23 on the 
next page.
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Further Training ( TS and Sll).
T a ble 27
Areas Beginning Teachers(n= 28) 
f
ELT Students (n=67) 
f
Grammar - 8
More practice - 6
Teaching Methods 10 12
Teaching Reading 5 3
Teaching Speaking 2 11
Teaching Writing 4 2
Teaching Vocabulary 6 8
Teaching Listening 2 4
Translation - 4
Lesson Planning 9 10
Classroom Management 10 6
Error Correction 6 5
Giving Feedback 3 4
Giving Instructions 3 -
Material Design 5 7
Testing 5 4
Timing 3 1
Motivation 7 2
Regulations of School 5 3
Learning Strategies 6 -
Games and Activities 4 -
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In addition to the above mentioned responses three ELT 
students said that learning comes through experience. 
There were also few students mentioning the need to go 
abroad for a year to become more competexit in speaking 
English. Some ELT students claimed that psychology of 
learners at different ages is important. They expected 
the induction programs to include this issue in their 
content.
Having analysed the responses of the beginning 
teachers and fourth year ELT students to the items that 
investigated their problems and opinions on induction 
programs, in the next chapter implications of these 
responses and recommendations in relation to these 
responses will be made.
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CHAPTER 5. CONCLUSION
This chapter presents the summary of the study, the 
conclusions drawn from the gathered data, the suggestions 
for an induction program and the, implications for further 
research.
Summary of the Study
How teachers learn to teach is a critical issue in 
teacher training. As stated in Chapter 1, there are 
mainly three phases of formal teacher preparation, namely 
preservice, induction and inservice. The preservice phase 
aims at providing candidate teachers with the necessary 
knowledge and skills. It is the formal education provided 
by the Language Teaching Departments of universities. The 
induction phase is a transition period during which 
recently graduated teachers try to adapt their new roles 
as teachers in a real classroom. The last phase of 
teacher training is the inservice phase that helps 
language teachers upgrade their teaching skills and 
knowledge in the area of ELT.
Although research has been conducted on preservice 
and inservice phases of teacher preparation, there is 
lack of empirical evidence on the problems of beginning 
teachers who go through a transition period. Therefore,
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research on the problems of beginning teachers seems 
important in order to develop induction programs at the 
Basic English Departments of universities to make the 
transition easier from student of teaching in a 
university to a teacher in a real classroom. Turkish EEL 
teachers who start teaching recently can benefit from the 
findings of such research. Moreover, the findings of such 
research may provide valuable information for teacher 
trainers at the Basic English Departments of the 
universities in Turkey in setting up induction programs.
For these reasons, first, the literature on teacher 
preparation and teacher training was reviewed. In the 
light of the literature review and informal interviews 
with beginning teachers, fourth-year ELT students and 
teachers trainers from METU, questionnaires were designed 
to determine the problems of beginning teachers. The 
questionnaires were given to two groups, namely fourth- 
year ELT students and first-year beginning teachers at 
eight universities in Turkey that have both Basic English 
and English Language Teaching Departments.
As a result of the questionnaire survey some 
conclusions were drawn about the problems of beginning 
teachers. The following section presents the conclusions 
drawn from questionnaire survey.
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Conclusions
There are various conclusions that can be drawn from 
the results of the questionnaires given to fourth year 
ELT students and beginning teachers.
The responses given to the items to be rated 
indicate that beginning teachers rarely had difficulty in 
classroom management and teaching techniques. For the 
same items fourth-year ELT students stated that they 
neither agree nor disagree in terms of the difficulties 
they may encounter when they start teaching. In other 
words, their responses to these items gathered around 
"neutral". Interestingly enough, both the beginning 
teachers and fourth-year ELT students claimed that they 
felt competent in all the areas except for translation 
and testing. Although these findings indicate that 
neither the beginning teachers nor the fourth-year ELT 
students have problems in their first year of teaching, 
in the open ended questions they listed the areas that 
they think: should be included in an induction program.
Both groups also stated the necessity of an induction 
program. Then, if both groups feel competent why is there 
a need for an induction program? There are several 
reasons for the discrepancy between the responses given 
to different items on the two questionnaires. Firstly,
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the design features of the questionnaire might have 
effected the results obtained. Second, when the 
participants were asked to state their problems and their 
competency in teaching, they may have overestimated their 
qualifications. That is, it might have been offending for 
them to draw a portrait of an ineffective teacher. 
Thirdly, 13 of the beginning teachers had had training 
before they started teaching. Therefore, their competency 
may be due to this training.
It becomes apparent from the findings that beginning 
teachers seem to have overcome the some of the problems 
they have first semester, if any, to a certain extent 
during the second semester. As some of the beginning 
teachers and ELT students stated on the questionnaire, 
the reason why they seem to overcome their difficulties 
may be due to the fact that learning also takes place 
through experience. This does not necessarily invalidate 
the existence of and the argument for induction programs. 
As Kumar (1990) states learning through experience does 
not always lead to an improvement in teaching experience. 
We have the agreement of all the beginning teachers and 
fourth-year ELT students on the need for induction
programs.
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One other interesting finding is that although most 
ELT students claim that they have not had enough practice 
teaching in a real classroom to help them put theory into 
practice, they still feel competent enough to start 
teaching. The design features of the questionnaire might 
have caused a discrepancy between the responses. If the 
ELT students felt competent with less than 5 hours of 
practice teaching in a real classroom, then why did they 
agree on the necessity of induction programs?
Although both the beginning teachers and fourth year 
ELT students seemed to be competent, there are also 
interesting data obtained from the open ended questions 
in terms of the problems beginning teachers may 
encounter. According to a survey of studies that was 
mentioned in Chapter 2, beginning teachers mostly have 
problems in the four areas below:
- Classroom discipline
- Motivating students
- Dealing with individual differences
- Assessing students' work: (Veenman, 1990) .
After analysing the results obtained from the open-ended 
questions, the researcher compared the research findings 
mentioned above with her own findings. Interestingly 
enough, almost all the beginning teachers and ELT
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students said in the open-ended question that classroom 
management is a necessary component that needs to be 
included in an induction program. The beginning teachers 
and the ELT students in the eight Turkish universities 
also stated their concerns about,motivation of students. 
Dealing with individual differences and evaluation of 
students' work do not seem to be critical. Although 
lesson planning was the 11th in ranking the problems of 
beginning teachers in the 83 studies conducted in this 
area, Turkish teachers stated that it is one of the major 
issues they need further training on.
As it was expected teaching grammar and vocabulary 
are the two areas that both the beginning teachers and 
ELT students seem to have less difficulty with. Testing 
is considered to be the most difficult issue in ELT. Not 
only beginning teachers but also ELT students think that 
they need further training on testing. Since not much 
time is allocated to testing in preservice training, it 
is natural that beginning teachers may have problems 
assessing their learners' progress through tests and pop 
quizzes.
The participants' responses to the questionnaires 
also showed that translation is a technique that is not
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used in teaching English at most of the Basic English 
Departments of Turkish universities.
As stated previously, although there were 
discrepancies between the responses given to the items on 
the two questionnaires, both the beginning teachers and 
the ELT students listed their areas of difficulty in the 
open-ended questions and stated their agreement on the 
necessity of an induction program.
Having summarised the conclusions drawn from the 
analysis of the questionnaires, in the following section 
suggestions for an induction program will be presented.
Suggestions
An induction phase during which transition from a 
student of teaching in a university to a full-time 
teacher in a real classroom takes place is important in 
teacher preparation. Induction programs that are designed 
to help candidate teachers, therefore are critical in 
terms of providing guidance and assistance for beginning 
teachers. Moreover, induction programs may help form 
unity among beginning teachers. The induction programs 
that are designed taking the needs and difficulties of 
beginning teachers into consideration may be more helpful
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than programs whose content is determined by teacher 
trainers.
Almost all the teachers and ELT students who 
participated in this study stated the need for an 
induction program. The Basic English Departments in 
Turkish universities should take this request into 
consideration and design programs to provide guidance and 
assistance for the beginning teachers. The duration of 
such programs may be determined by the teacher trainers 
and the beginning teachers themselves. However, as most 
of the participants in this study suggest, induction 
programs should be more than 1-2 weeks.
When the content of these programs are taken into 
consideration, the research findings revealed that the 
following issues need to be dealt with in induction 
programs:
- Classroom discipline
- Motivating students
- Lesson planning
- Teaching different skills especially writing, listening 
and speaking.
- Teaching methods
- Testing
- Material selection
93
As half of the participants stated, in addition to 
formal training on the above mentioned areas, observing 
experienced teachers should also be included in the 
content of induction programs. In order for the 
observations to be more beneficial for the beginning 
teachers classroom observation techniques may be 
introduced before the teachers actually go into a 
classroom for observation.
The research findings also revealed the inadequacy 
of the practicum component in preservice training 
programs. The Teaching Departments of the universities 
need to take this into consideration and design their 
programs accordingly.
The findings of this research does not only provide 
valuable information for the Basic English Departments of 
the universities in Turkey in designing induction 
programs, but these findings also highlight the areas 
that need to be included in the content of preservice 
training programs in Turkish universities.
As research is never complete, other research 
studies may be conducted on the needs of beginning 
teachers. The following section discusses the 
implications for further research.
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Limitations of the Study
Since neither the scope nor the time devoted to this 
study was broad enough to analyse the problems of 
beginning teachers in all the Turkish universities that 
have Basic English Departments, this research was limited 
to only eight English-medium universities that have both 
Language Teaching and Basic English Departments in 
Turkey. It included only the fourth-year candidate 
teachers and the beginning teachers who started teaching 
in September 1995. The administrators, experienced 
teachers, or any other personnel in preparatory programs 
and English Language Teaching Departments were beyond the 
scope of this study as the aim was to analyse the 
problems of beginning teachers and to suggest a model for 
an induction program.
Implications for Further Research 
How teachers learn to teach has been a subject 
of inquiry in teacher preparation. This study aimed at 
identifying the difficulties and needs of beginning 
teachers. It is important in the sense that it provides 
the basis for further research that can be conducted on 
the same or similar issues. In this study only the needs 
of beginning teachers were taken into consideration in
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designing induction programs. A broader study on 
designing induction programs may also include the 
expectations of administrators and teachers trainers from 
beginning teachers. More concrete solutions can be 
brought to overcome the difficulties of beginning 
teachers if the expectations of administrators and 
teacher trainers are also considered and cross-matched 
with those of the beginning teachers and fourth year ELT 
students.
In another survey the students of beginning teachers 
can be asked to evaluate their teacher's performance and 
the responses of these students may be compared with the 
responses of the students of an experienced teacher. This 
may also provide data in terms of the needs and 
difficulties of beginning teachers.
As another suggestion, a survey can be conducted on 
the effectiveness of the induction programs that are held 
at the Basic English Departments of the Turkish 
universities.
It is the researcher's belief that if other studies 
on the difficulties and needs of beginning are conducted, 
in the long run a better and more systematic induction 
program can be designed to be used at all the Basic 
English Departments of the universities in Turkey.
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to determine 
teachers and 
program that
APPENOIX a
Deginnino TeocKci- (Juestionnaire
Dear colleague,
I am an English teacher at the Department of Basic English at 
the Middle East Technical University. As an MA TEEL student 
at Billcent University for the 1995-1996 academic year, I am 
conducting a study on teacher training as a partial 
fulfilment of the MA TEFL program. The intent of m.y study is 
the problems and difficulties of beginning 
to suggest a model for an initial training 
is given before beginning teachers actually 
start teaching at the institutions they are employed.
I would appreciate your frank: response to the questions, 
which will be kept confidential.
Thank you in advance for your co-operation and precious time.
SEDA KORUKÇU
B I O G R A P H I C A L  I N F O R M A T I O N
INSTITUTION :-----------------------------
GRADUATED FROM : University -----------------
Department -----------------
RECENT QUALIFICATION YOU HOLD (Please put a tick in the place 
provided)
a) Ph.D.
b) MA/MS
c) BA/BS QJ
J-}Othc-iS/ please specify-------------- -----  ----
‘f i
1. Please tick the subjects that you taught first semester 
and that you are currently teaching.
S U B J E C T S  F I R S T  S E M E S T E R
Reading comprehension ______________
Speaking ______________
Listening ______________
Writing _____________
Grammar ______________
Vocabula'^y ____________
Translation
S E C O N D  S E M E S T E R
Others- Others-
100
2 .  How do you rate your difficulties in terms of classroom 
management in the following skills?(Please use the following 
key to circle your answers)
l=always 2=often 3=sometimes 4=rarely 5=never 6=not applicable
D u r i n g  t h e  f i r s t  s e m e s t e r / I  h a d  d i f f i c u l t i e s  i n
Giving written feedback to students 1
Giving oral feedback to students 1
Arranging teacher talking time 1
asking questions in class 1
Arranging waiting time 1
Organising pair and group work activities 1
Using technical equipment (e.g.tape recorders) 1
Motis^'ating students 1
O t h e r s -------------------------------------------------------------------------------------------* -------------- ---------------------------------------
2 3 4 5 6
2 3 4 5 6
2 3 4 5 6
2 3 4 5 6
2 3 4 5 6
2 3 4 5 6
2 3 4 5 6
2 3 4 5 6
D u r i n g  t h e  s e c o n d  s e m e s t e r  ^ I  a m  h a v i n g  d i f f i c u l t i e s  i n .  .  .  .
Giving written feedback to students 1 2 3 4 5 6
Giving oral feedback to students 1 2 3 4 5 6
Arranging teacher talking time 1 2 3 4 5 6
asking questions in class 1 2 3 4 5 6
Arranging waiting time 1 2 3 4 5 6
Organising pair and group work activities 1 2 3 4 5 6
Using technical equipment (e.g.tape recorders) 1 2 3 4 5 6
Motivating students 1 2 3 4 5 6
Others-----------------------------------
3. How do you rate your knowledge in the following teaching 
techniques? (Please use the key below to rate the items 
given. Circle the one that best suits you. Please rate your 
knowledge separately both for the first and second
semesters.)
lol
1=  always 2= often 3= sometimes 4= rarely 5= never 6= not applicable
A )  R E A D I N G
W h e n  I  t e a c h  r e a d i n g  I  h a d /  a m  h a v i n g  d i f f i c u l t i e s  i n
F I R S T  S E M E S T E R S E C O N D  S E M E S T E R
Teaching different 
subskilIs
1 2 3 4 5 6 1 2 3 4 5 6
Teaching contextual 
guessing
Teaching making 
inferences
1 2 3 4 5 6
1 2 3 4 5 6
1 2 3 4 5 6
1 2 3 4 5
Teaching finding 
out main ideas 1 2 3 4 5 6 1 2  3 4
Teaching making 
predictions about 
a text 1 2 3 4 5 6 1 2  3 4
Teaching s^ umonarising 
a text 1 2 3 4 5 6 1 2  3 4
others-
B ) L I S T E N I N G
W h e n  I  t e a c h  l i s t e n i n g  I  h a d /  a m  h a v i n g  d i f f i c u l t i e s  i n
F I R S T  S E M E S T E R S E C O N D  S E M E S T E R
Teaching different 
subskills 1 2 3 4 5 6 1 2 3 4 5
Teaching how to 
comprehend what is 
heard
Teaching note taking 
while listening
o t h e r s -------------------------------------------
3 4 5 6
3 4 5 6
1 2 3 4 5
2 3 4 5 6
1 0 .2
I l=alway3 2=often 3=3ometime3 4=rarely 5=never 6==not applicable
C )  S P E A K I N G
W h e n  I  t e a c h  s p e a 3 c i n g  I  h a d /  a m  h a v i n g  d i f f i c u l t i e s  i n . .
F I R S T  S E M E S T E R  S E C O N D  S E M E S T E R
Teaching different 
subsJcilis
Finding topics for discussion
Designing different 
types of taslcs
Teaching pronunciation
Teaching language functions 
e.g apologies, requests
others--------------------
1 2 3 4 5 6
1 2 3 4 5 6
1 2 3 4 5 6
1 2 3 4 5 6
1 2 3 4 5 6
• 1 2 3 4 5 6
1 2 3 4 5 6
1 2 3 4 5 6
1 2 3 4 5 6
1 2 3 4 5 6
D )  W R I T I N G
W h e n  I  t e a c h  w r i t i n g  I  h a d / h a v e  d i f f i c u l t i e s  i n .
F I R S T  S E M E S T E R S E C O N D  S E M E S T E R
Teaching spelling/punctuation
reaching sentence 
construction
Teaching linking 
sentences/paragraphs
others-------------
3 4 5 6
3 4 5 6
3 4 5 6
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
E )  G R A M M A R
W h e n  I  t e a c h  g r a m m a r  I  h a d / a m  h a v i n g  d i f f i c u l t i e s  i n .
F I R S T  S E M E S T E R  S E C O N D  S E M E S T E R
Presenting the rules
Preparing meaningful 
exercises to practice the 
rules
Finding authentic materials
Giving examples to explain 
the rules
o t h e r s -------------------------------------------------------------
1 2 3 4 5 6
1 2 3 4 5 6
1 2 3 4 5 G
1 2 3 4 5 6
1 2 3 4 5 6
1 2 3 4 5 6
1 2 3 4 5 6
1 2 3 4 5 6
( 0 3
l=always 2=often 3=sometiines 4=rarely 5=never 6=not applicable
F )  T R A N S L A T I O N
W h e n  I  t e a c h  t r a n s l a t i o n  I  h a d / a m  h a v i n g  d i f f i c u l t i e s  i n .
F I R S T  S E M E S T E R S E C O N D  S E M E S T E R
Teaching different subskills
Finding suitable texts to be 
translated
Dealing with LI interference 
Others -------------------
1 2 3 4 5 6
1 2 3 4 5 6
1 2 3 4 5 6
1 2 3 4 5 6
1 2 3 4 5 6
1 2 3 4 5 6
G )  V O C A B U L A R Y
W h e n  I  t e a c h  v o c a b u l a r y  I  h a d / a m  h a v i n g  d i f f i c u l t i e s  i n . .
F I R S T  S E M E S T E R
1 2 3 4 5 6
1 2 3 4 5 6
1 2 3 4 5 6
1 2 3 4 5 6
1 2 3 4 5 6
1 2 3 4 5 6
S E C O N D  S E M E S T E R
1 2 3 4 5 6
1 2 3 4 5 6
1 2 3 4 5 6
1 2 3 4 5 6
1 2 3 4 5 6
1 2 3 4 5 6
Giving simple definitions 
Using pictures 
Using realia
Finding synonyms/antonyms
Helping students retain new 
vocabulary items
Helping students recall new 
vocabulary items
Others-------------------------
H ) T E S T I N G
W h e n  t e s t i n g  s t u d e n t s '  a b i l i t i e s  i n  t h e  t a r g e t  l a n g u a g e  I  
h a d / h a v e  d i f f i c u l t i e s .........................................
Preparing exams for different 
skills e.g.reading,writing..
Preparing different types 
of questions e.g.fill in the 
blanks,multiple choice
Obtaining valid/reliable 
results
F I R S T  S E M E S T E R
1 2 3 4 5 6
1 2 3 4 5 6
1 2 3 4 5 6
S E C O N D  S E M E S T E R
1 2 3 4 5 6
1 2 3 4 5 6
1 2 3 4 5 6
o t h e r s -
/OZj
l=always 2=often 3=3ometimes 4=rarely 5=never 6=not applicaüble
H ) M A T E R I A L  S E L E C T I O N
W h e n  s e l e c t i n g  m a t e r i a l s  I  h a d / a m  h a v i n g  d i f f i c u l t i e s  i n ,
F I R S T  S E I ^ S T E R  S E C O N D  S E M E S T E R
Choosing appropriate texts to 
supplement the s)cills
Finding supplementary exercises
Choosing appropriate games and 
activities
Others-
1 2 3 4 5 6  1 2 3 4 5 6
1 2 3 4 5 6  1 2 3 4 5 6
1 3 4 5 6  1 2 3 4 5 6
J ) E R R O R  C O R R E C T I O N
W h e n  c o r r e c t i n g  s t u d e n t s '  e r r o r s  I  h a d / a m  h a v i n g  d i f f i c u l t i e s  
i n ..................................................
F I R S T  S E M E S T E R S E C O N D  S E M E S T E R
Deciding when to correct errors 
Deciding how to correct errors 
Deciding how much to correct 
Encouraging peer correction 
Others---------------------
1 2 3 4 5 6 
1 2 3 4 5 6 
1 2 3 4 5 6 
1 2 3 4 5 6
1 2 3 4 5 6 
1 2 3 4 5 6 
1 2 3 4 5 6 
1 2 3 4 5 6
K ) L E S S O N  P L A N N I N G
W h e n  p l a n n i n g  l e s s o n s  I  h a d / a m  h a v i n g  d i f f i c u l t i e s  i n .
F I R S T  S E M E S T E R S E C O N D  S E M E S T E R
Writing objectives
Arranging time in advance
Planning the stages of 
lesson
1 2 3 4 5 6 
1 2 3 4 5 6 
1 2 3 4 5 6
1 2 3 4 5 6 
1 2  3 4 5 6 
1 2 3 4 5 6
O t h e r s -
4 .  How do you rate your knowledge in the following methods? 
(Please use the following k:ey to rate your knowledge. Circle 
the item that best suits you. Please rank: your knowledge 
separately both for the first and second semesters)
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METHODS FIRST SEMESTER SECOND SEMESTER
Teaching reading 1 2 3 4 5 6 1 2 3 4 5 6
Teaching listening 1 2 3 4 5 6 1 2 3 4 5 6
Teaching speaking 1 2 3 4 5 6 1 2 3 4 5 6
Teaching writing 1 2 3 4 5 6 1 2 3 4 5 6
Teaching grammar 1 2 3 4 5 6 1 2 3 4 5 6
Teaching translation 1 2 3 4 5 6 1 2 3 4 5 6
Teaching vocabulary 1 2 3 4 5 6 1 2 3 4 5 6
Testing 1 2 3 4 5 6 - 2 3 4 5 6
Matci ial selection 1 2 3 4 5 6 1 2 o 4 5 6
Error correction 1 2 3 4 5 6 1 2 3 4 5 6
Lesson planning 1 2 3 4 5 6 1 2 3 4 5 6
6 . Did you have difficulties when you first started teaching 
last semester?
YES NO
IF YES, to what extent?
IF YES, please identify your difficulties
Í O é
7. a) I had initial training before I started teaching at this 
institution.
Y E S  I--------------------- 1 N O
IF YES:
The initial training program I provided me with guidance on 
how to overcome my difficulties as a beginning teacher.
STRONGLY AGREE □  AGRE n  NEUT w U DISAGREE □ STRONGLY DI sagre;n
b )  I feel that there is a need for initial training before 
candidate teachers start teaching.
STRONGLY AGREE | | AGREe} j NEUTRAlf^ DISAGREE [ \ STRONGLY DISAGREj~j
8 . How long do you think: an initial training program should 
last? (Please tick: one of the following choices)
1 - 2 weelcs 
3- 4 weelcs 
1 - 2 months 
2 semesters
9. In your opinion, what are some of the important areas in 
which beginning English Language teachers need initial 
training ? Please identify them.----------------------------
10^
APPENDIX B
ELT ó ir u d e n í Çucsh'onnoırc,
Dear candidate teacher,
I am an English teacher at the Department of Basic English at 
Middle East Technical University. Being an MA TEFL student at 
BiDcent University for the 1995-1996 academic
conducting a 
fulfilment of 
to determine 
teachers and 
program that
study on teacher trainir 
the MA TEFL program. The int 
the probleir.s and difficult 
to suggest a model for an 
is given before beginning
year, I am 
g as a partial 
nt of my study is 
ies of beginning 
initial training 
teachers actually
start teaching at the institutions that they are employed.
I would appreciate your frank response to the questions on 
this questionnaire. )?our responses will be kept confidential. 
Thank you in advance for your co-operation and time.
SEDA KORUKÇU
B I O G R A P H I C A L  I N F O R M A T I O N
UNIVERSITY :-----------------------------
DEPARTMENT :-----------------------------
GRADUATED FROM : High School------------
LEARNED ENGLISH AT : (Please put a tick)
a) High school Li
b) Private language courses LJ
c) University (Preparatory school) LJ
d) Others, please specify---------------
1 0 2
1 . In our Department we are taught how to
( You may put a tick: in more than one box)
a) Reading comprehension
o
b) Speaking/ oral comprehension i m
c) Listening comprehension o
d) Writing skills □
e) Grammar □
f) Translation □
g) Vocabulary o
Otlners, please specify
2 .  I  h a v e  p r a c t i s e d  t e a c h i n g  ............................
(You may tick more than one box) 
a) Reading comprehension O
b) Speaking/oral comprehension □
c) Listening com.prehension □
d) Writing skills □
e) Gramiriar O
f) Translation O
g) Vocabulary o
3. Please rate the following items. Choose the one that you 
think: best suits you.
agree 2=agree 3= neutral 4=disagree 5= strongly disagree
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W h e n  I  f i r s t  s t a r t  t e a c h i n g  I  m a y  h a v e  d i f f i c u l t i e s
Giving written feedback to students 1 2 3 4 5
Giving oral feedback to students ]_ 2 3 4 5
Arranging teacher talking time 1 2 3 4 5
Asking questions in class 1 2 3 4 5
Arranging waiting time 1 2 3 4 5
Organising pair work and group work 1 2 3 4 5
Using technical equipment e.g.tape recorders 1 2 3 4 5
Motivating students 1 2 3 4 5
O t h e r s -
4 . How do you rate your knowledge in the following teaching 
techniques ? (Please use the key below to rate the items 
given)
l=strongly agree 2=agree 3=neutral 4=cLisagree 5= strongly disagree
A )  R E A D I N G
W h e n  I  t e a c h  r e a d i n g  I  m a y  h a v e  d i f f i c u l t i e s  i n  t e a c h i n g .  .
Different subskills of reading 
Contextual guessing 
Making inferences 
Finding out main ideas 
Making predictions about a text 
Summarising a text 
o t h e r s ---------------------------------------------------------------------------------------------------------
2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
n o
B ) L I S T E N I N G
W h e n  I  t e a c h  l i s t e n i n g  I  m a y  h a v e  d i f f i c u l t i e s  i n ,
Teaching different subskills 1 2 3 4 5  
Teaching how to comprehend what is heard 1 2 3 4 5  
Teaching note talcing while listening 1 2 3 4 5 
Preparing listening taskrs 1 2 3 4 5
O t h e r s  -
C ) S P E A K I N G
W h e n  I  t e a c h  s p e a ) c i n g  I  m a y  h a v e  d i f f i c u l t i e s  i n . . . .
4 5
Teaching different subslcills
Finding topics for discussion
Designing different types of taslcs
Teaching pronunciation
Teaching functions of language 
e .g .apologies,requests
1 2  3
1 2  3
1 2  3
1 2  3
4 5 
4 5 
4 5 
4 5
4 5
O t h e r s - 4 5
D )  W R I T I N G
W h e n  I  t e a c h  w r i t i n g  I  m a y  h a v e  d i f f i c u l t i e s  i n  t e a c h i n g .
Spelling/punctuation 
Sentence construction 
Lin Icing sentences /paragraphs 
O t h e r s -----------------------------------------------------------------------------------------------
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
l=strongly agree 2=agree 3=neutral 4=disagree 5=atrongly disagree
i l i
E) GRAMMAR
When I teach grammar I may have difficulties in.
Presenting the rules 
Preparing meaningful exercises 
to practice the rules 
Finding authentic materials 
Giving examples to explain rules
3
3
3
0
5
5
Others-
F)TRANSLATION
When I teach translation I may have difficulties in.
Teaching different subslcills
Finding suitable texts to be translated
Dealina with LI interference
1 2  3 4 
1 2  3 4 
1 2  3 4
Others-
2 3 4 5
G )  V O C A B U L A R Y
When I teach vocabulary I may have difficulties in,
Giving simple definitions 
Using pictures 
Using realia
Finding synonyms/antonyms 
Helping students retain new vocabulary 
Helping students recall new vocabulary 
Others---------------------------------
2
2
2
2
3
3
3
3
3
0
5
5
5
5
1 1 2
l=3trong\y agree 2=agree 3=neutral 4=d±3agree 5=strongly disagree
H) TESTING
When testing students' abilities in the target language I may 
have difficulties in.....
Preparing exams for different skills 1 2 3 4 5
e.g.reading,writing
Preparing different types of questions
e.g.fill in the blanks,multiple choice 1 2 3 4 5
Obtaining reliability/validity 1 2 3 4 5
Others---------------------------------
---------------------------------------  1 2 3 4 5
I) MATERIAL SELECTION
When selecting materials to supplement textboo)cs, I may have 
difficulties in.............
Choosing appropriate texts 1 2 3 4 5
Finding supplementary exercises 1 2 3 4 5
Choosing appropriate games and activities 1 2 3 4 o
Others----------------------------------
---------------------------------------  1 2 3 4 5
J ) E R R O R  C O R R E C T I O N
W h e n  c o r r e c t i n g  s t u d e n t s  e r r o r s  I  m a y  h a v e  d i f f i c u l t i e s  
i n ,
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Deciding when to correct errors 
Deciding how to correct errors 
Deciding how much to correct 
Encouraging peer correction
2
2
2
2
3
3
3
3
o
5
O t h e r s -
K ) L E S S O N  P L A N N I N G
W h e n  p l a n n i n g  l e s s o n s  I  m a y  h a v e  d i f f i c u l t i e s  i n . . .
Writing objectives 
Arranging time in advance 
Planning the stages of the lesson
1 2  3
1 2  3
1 2  3
o
5
5
O t h e r s -
5. How do you rate your knowledge in the following methods? 
(Please use the following key to rate your knowledge. Circle 
the item that best suits you.)
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METHODS
Teaching reading 1 r 3 4 5
Teaching listening ]_ 2 3 4
Teaching speaking 1 2 3 4 5
Teaching writing 1 2 3 4
Teaching grammar 1 2 3 4 5
Teaching translation 1 2 3 4 5
Teaching vocabulary 1 2 3 4
Testing 2 3 4 5
Material selection 1 3 4 5
Error correction 1 ¿. 3 4 5
Lesson planning 1 2 3 4 5
6 . How many hours do you have practice teaching 
teaching in a real classroom situation?
(Please tick one)
Less than five hours I .J
that is
6 - 1 0 hours
More than 10 hours
7. Do you think: you have had enough practice teaching?
T E S  N O  1 ^
8. I may have difficulties when I star>t teaching next year.
Y E S  1  N O  I- ——1 P R O B A B L Y  1 —  ■ 1
IF YES/l^ROBABLY, Please identify the difficulties that you 
think: you will have-----------------------------------------
9. I feel that there is a need for initial training before 
candidate teachers start teaching at the institutions they 
are employed.
STRONGLY AGREE AGREEr~1 NEUTRALrHI DISAGRE]F~| STRONGLY DISAGRE£^
10. How long do you think: should an initial training program 
last? (Please tick: one)
1-2 weelcs [=□ 1-2 months 1 I
3-4 week’s [ZZl 2 semesters □
Hi
11. In your opinion, what are some of the important areas in 
which beginning teachers of English nee’d further training ? 
Please identify them ----------------------------------------
